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ABSTRACT 

f> Contributing to current research in narrative 

comprehension, this booklet describes three steps in content analysis 
of texts; dividing text into content units, identifying the 
connections between each content unit, and classifying each content 
unit as central, supportive, or distracting. The first section of the 
report presents an overview of the materials covered, the second 
section discusses the procedure for dividing text into content units, 
and the third section outlines the method of identifying 
relationships. The fourth section examines additional complexities in 
identifying these relationships and the fifth describes the procedure 
for classifying content units. The sixth section discusses an 
additional step in content analysis— distinguishing between content 
subunits that describe the gist of an event or state or that further 
modify the content unit. The final section presents an extended 
example of the entire analysis, (MM) 
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Abstract 



This paper describes, step-by*step, a procedure for analyzing the 
content structure of narratives. Kirst, the events and states of a 
narrative, which roughly correspond to a clause and are called content 
units, are identified. Next, the componential » causal and purposeful 
relations Judgtd to connect these events and states are identified. 
Finally, the events and states are classified as central, supportive, or 
distracting on the basis of these relations, in addition, a procedure for 
breaking content units Into focu? and non-fotus subuntts corresponding to 
Kt.usch's propositions is described. 
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I ,0 introduction 

Research on narrative comprehension has benefited fro* structural 
descriptions of narrative content (e*8.* Slack & Bov*er* 1979; Kintsch* 
1974: Handler & Johnson, 1977; Meyer, 197 S; Omanson, 1982a; Runelhart* 
1977; Stein * Glenn, 1979; Schank & Abelson, 1977; Tborndyke, 1977; 
Trabasso^ Secco* & van den 8roek» 1983; Warrer.^ Nicnolas* & Trabasso* 
— W*>* - Hw- ufteTuTness of a particular analyses depends greatly upon the 
task for which it is used. In educational settings in which questions and 
recall are used ro assess children's understanding of a reading selection* 
It is particularly useful if an analysis has three features: 

1, That content rather than £>tory structure is described* 

2. That the unit of analysis corresponds to the events ard 
states portrayed by the story. 

1, That the ^ain events of a story that comprise the plot is 
Identified. 

It was with tnese three goals that the analysis presented by faanson 
(1982a) was developed. Detailed comparisons between this analysis and 

3 
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other analyses are discussed in Owrson (1979, E 0^2b) * 

Hie analv^is described by this manual consists of three vteps: 
I* The text is divided Into inntent untb, 

2* The relation* oonne/tinR each content unit are identified* 

1 t Each content unit \ v i tlassJHed as central, supportive ot 
distracting * 

Th'*se thre** components ar* d**<rrU<«*rt in detail In inbseqot'n t four 

sections of this manual* Tn section 2, tht* procedure for dividing text 
into content units Is described* In s<»rltuii the basic procedure for 
ideutt fvtnn r^lat ion< is <<ut I ined, whi 1* in section i , additional 
complexities n f identifvlnft th^e relari^ns c*r* disruss«*»K lo section 
rhe procedure for r!as*IfyiiR content units as r*>ntral, supportive and 
dlStractinR is described* Section ft describes .i h>u*th ^tep lh.it was 
described In ftmnson (1979), but not In ftnanscn (t9fliaK This step 
consists of breaking content units down into "a Ri** iubuntt that 
describes tiie fttst of the event ^r »;tate described by tht content unit* 
and nonfcist suhimits that further modify and" describe it* " Finally In 
section 7» an extended exnmple ~>f the entire analysis i* provided* ;n 
section* 2 through 6, a step-by-step descr Ipt lon» examples and practice 
items will be provided. 

As vlth all dfiaiysos^ the present analysis has its strengths and 
limitations* This analysis is les UtNt'd to descab* the content structure 
of actlon-'baseJ narrat'ves such js those found fn Rrade-schoot readers* 
It can comfortably describe stories with multiple characters* multiple 
plots, dialogue, and descriptive passages. It does not capture well the 
structure of stnrles U<kinR clear ac t Ion -based plots or 
streaa-of-consciousness descriptions, T t x$ not applicable to expository 
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texts* Finally, since the analysis defcrlbes the structure of portrsyed 
•vents snd atstes, It can In principle be extended to narratives portrsyed 
In other medlrtts such at pictures or television* However, this manual 
will no* consider such extensions* 

TWr^ntftysls pr$#eril«d In niTY'matruaT'i'if l**ct* a6Te~TTiao. thr*# "TfwrY 
of use snd modification , Consequently K differs somewhat from the 
description given In flmanson (i9G2a)« tfajor among these differences «re: 

1, Tne algorithm for Identifying causal relstlons has been 
sltered in light of work reported by Trabesso et si * 
(1983). 

2, The v*** In which purposeful relations are recorded have been 
sltered tn simplify the el&orlthn used to clssslfy content 
ss central ♦ 

3, Classifying content units as focsl , ldentl f ylng or 
characterizing has been changed from s seoarste atep to an 
s&pect of Identifying relations* 

4, The manrer In which content is classified e« distracting has 
been redefined In tern* of embedded episode structure in 
light of the work of Omaneon and Melamut (Note 1), 

S* Tne optional step of dividing content units Into subunlts 
has been added. 

Although this manual la long snd seemingly complex, the basic 
cstegorles of narrstlve content It Identifies ere commonplace* It seeks 
to clssslfy as central, story content corresponding to Intuitive notions 
of plot, and to classify noncentral content as either supportive of, or 
distracting to,, this plot* Inter-rater reliabilities of *91 snd ,90 for 
using this analysis to classify content as central^ supportive snd 
distracting have been reported by Beck, KcKe^wn & Omanson, (19g2> snd 
Omanson (1982b) respectively, A number of studies (e*g*, Beck el al, 
1982; Beck, Perfectly & Mcfeown> 1962; HcKeow, Beck, Oman son, & 
Ftfrfettl, 19&3; Beck, Omanson, McKeown* & Pople, in press; ftoanson, 
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19&2a t 19F2b) have found central content to be better recalled and rata* 
s* more important than noncentral content , Itae relative recall of 
supportive and distracting noncentral contents and Its effecta on central 
concent are less well established (cf, Omanson 4 Malamott Kote 1), T1\e 
distinction between 31st and nonglst subunles has received only informal 
empirical confirmation, 

finally^ it Is Important to nnte that the/e are many situation! in 
research *rtd education where the central concent of stories needs to be 
Identified* but that a formal analysis is not needed, in these situations 
importance ratings or informal analyses are to be preferred. However* In 
other research *»nd education situations* (e,n,> constructing Psychological 
fsodela of comprehension) a more formal analysis of story content is 
needed* It is with these particular situations 1" mind that this analysis 
was developed* 

2,0 DIVIDING THE TEXT INTO CONTEST UNITS 

2*1 Definition flf Gonecne Unit* 

The first step in analysing a narrative Is tr* divide the tent Into 
content units* A content unit portrays a single event or state. Consider 
the following examples: 

(1) Augustus was asleep In the houseboat* 

(2) Augustus uoke up* 
(}) He npenc* the door* 
(4) a big wave washed up. 
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w** very scorsty outside* 



(6) Augustus ««• not • brsue boy* 

Etch of (bet* e*a*jplee portrays • tingle even* or state* As • n»uU t 
each line concalne a tingle Content unit* In general* euence refer to 
sctlon* (s*g* # walking* talking * chinking) end occurrences (e*g*# fall tag 
object** weaCher* aoue*ent* of aachlnes)* Stscee refer to etsbls 
character etstes (e*g* # personallcy traits, physical trilts, toe 1*1 
roles)* transitory chartccer •tat** (e*g* # emotional states, dssitee* 
dree*)* snd ststee of ttwf enulrorotent (e*g* # tettprrature* descriptions of 
objects)* In the above examples* (U porcraye s trsoeitory character 
state* ( Z) and (?) portrsy acetone* (4) portraye an occurrence* (5) 
portray* an env IronaenCal etsce* and (f) porcreye a eteble cherscter 
state. 

2*2 Basic tule For Identifying Consent Unlcs 

The primary rule use4 Co Identify Concenc units ie that * content 

unit corresponds to a clause* Consider Che following csnti 

Augustus was ssleep In Che hooseboac where he lived with 
his sistec Glorlins* They were going down Che Mississippi tlver 
In a houseboat. This nlghc they bad been ssleep for soate claw 
when Che housebote tossed • round so *uch that Auguscue woks up* 
Augustus opened the door end looked outside t 
* 

this text would be broken Inco content units in the following manner: 

(7) Augustus was asleep In Che houseboat 
(R) where he }fct4 wich his sister Glerlsna* 



(9) They were going down the Mississippi giver In a houseboat* 




(10) This nlghc che y had been asleep for soee time 
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(tl) A#r» the houtebott totted tround to such 

(12) thtt Aw«u«Uta *e>kf mP, 

(ll) Augottut opened the door 

<U) tad lookad outtlde* 
Etch of the** twit a portray* * tingle event or atere and coneUte of a 
clAuae, A elsple r*iAe for Identifying a clause (and hence a content wilt) 
It to look for the verb. Thle atopic rul* etatee that every verb 
describe* a cot>:eot unit* (There are several exception* to ml* rul* that 
will be discussed later)* 

At an exerclee* divide the Zollovlng text Into contenr unite by 
stpsretln* the content unite wltb t tltth (/), Hit firat thto* are marked 
for you* 

U>ng ago In the ttlddU* of * deep* dark forest, there lived an 
Indian boy* / flj* tint was CMpftunk* / One aornint, Chlpaunk 
juaped out of hit bed of fort / and r*,n to the doorway* Hit 
tTther wat cooking brcakfaet over a ftre outside the door* She 
•Ailed at hi£* 

lb* unltt that thlt taction of text contain are; 

(IV) U>ng *&o In the alddte of t deep* dark forest* there Uved 
an Indian boy* 

(16) Hit neare was Cnlpeuaik* 

(17) flfte'aorrting Colpewnk jm\*4 out of hla bed of furs 
(li> and ran to the doorvay* 

(|o> Hla aether wae cooking bretfcrs^t ovor a fire outside the 
door* * 

(20) She tailed at hit)* 
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2*1 Exception* Due To Event And Stmt* Structure 

There Arc two classes of exceP* Ions to the simple rule that every 
verb portrays a content unit* The first class of exceptions is when * 
verb describe* a component of an event or state* 

2*3*1 Action Structure! Single Content * A single content unit csn 
contsln two verbs if one portrays an act of speaking* thinking or 
gesturing snd the other portrays^ tite content of that thought or speech, 
Cdnsider the following examples! 

(21) *Thi* music is shrill!" exclaimed the fat lady* 

(22) Sam decided to have a violin concert* b 

(2$) the usher ftotloneri for the spectst^r to be quiet* 

In each of these examples, there Is a content that contains two 
verbs* In (21)* the act of speaking la portrayed^ by the *erb, "exclaimed" 
and the stste that is described by the speaking l* portrayed by "is 
shrill** In (22)* the act of thinking la portrayed by the verb "decided' 1 , 
white the content of this thought %% portrayed by the verb "have*** 
finally in <2l)* the acting of gesturing is portrayed by the verb "motion" 
while the content expressed by this motioning Is portrayed by the verb 
phrsae "to be quiet"* 

As an exercise, divide the following passage Into content units with 
a tilth </)* 

Kverythlrtg was very still until a rabbit ran down the road* 
"Someone la following us," said the first men* The little 
raccoon thought he would climb a tree because there he would be 
safe from danger* 

The content units this pssaage contains are* 

9 
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(24) Everything vas very »t 111 

(25) until s rsbbit rsn down the road* 

(26) "Someone It following us," said the first nan, 

(27) The little raccoon thought he would climb * tree 

(28) because there be would be safe frott danger. 

It It not uncomon for content units portraying actions that portray 
content to contain three* four* «r even five verbs* This occurs when the 
content of s character's speech or thought is itself speech or thought* 
Consider the following examples, 

(29) 'jack teased* "Billy is a baby/ 1 

(50) "Jack said that Billy was a baby," Jane coroplaintd* 

(51) Jsne decided to tell mother that slack said that Billy was a 



Each of these examples Is considered to be a single content unit. Example 
(29) portrays the action of teasing. The content expressed by this 
teaming Is that Billy Is a baby* Exa&ple (30) portrays the action of 
fcotipia inlng * The content of the complaint Is that Jack said something* 
Thecontent of what Jack said Is that Billy is a baby. Example (31) 
portrays the action of deciding* The content of Jane's deciding is to 
tell aether something* The content of what Jane will tell dottier is that 
Jack said something* The content of what Jack said Is that Billy Is a 
baby* 



baby. 
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2*1*2 Action Structure: Extended Content - Ntt all speech snd thought* 

however* *s portrayed by a tingle content unit* When speech snd thought 

express multiple events, states or concepts that sre not embeddedt only 

the first expressed event, stste or concept Is considered to be part of 

the action's content unit* Each additional event, statet or concept 

expressed by the action fores a distinct content unit* 

Consider the following paragraphs: 

"Scuffle,** mother said, "I don't think you should read In 
bed so nuchf Look **t Y<>ur candle* It has dripped down on your 
bed," 

*M really should get up and get dressed, " thought Scuffle 
to himself * 

Ibe content units contained In this passage are: 

(32) "Scuffle/* nother said, "1 don't think you should read In 
bed no ouch. 

(11) Look at your candle. 

(14) It has dripped down on your bed/* 

(35) M l really should get up 

(If) and gee dressed/' thought Scuffle to himself. 
Here, mother's speech expresses three dlsclnct events or «tatee; (12) 
that Scuffle should not read In bed so much, (11) that he should look sc 
his candle, and (14) thst the candle has dripped on his bed* Each of 
these comprise a content unit* Scuffle's thought* In turn* expresses two 
events; (15) that he should get up and (16) get dressed. Each of these 
slso comprise a content unit* 
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2*3*3 Action Structure? Purpose * K single content unit can contain two 
clauses if one portrsy* the action and the nher portrays the aim or 
Purpose of that action* Consider the following examples; 

07} She scrutinized the hsll to see if there v« any food * 

Oft) The campers shouted to gcarg the bear * 

09) Be stood up to. Leave the table * 

(40) To please her fcosfl > the secretsrp srrlved earlv* 
In each of these examples, the non-underlined portion portrays an action 
and the underlined portion its purpose or aim* Craootat ically* the purpose 
of actions is portrayed by clauses and phrases that are introduced by to . 
Notice that the purpose of actions Is distinct from a desire that Is 
portrayed as * desire or goal that exists apart froa the action as shown 
in the following variations of the above examples: 

07) 

a. She wanted to see if there was any food around, 

b. go she scrutinized the hall* 



Oft) 



09) 



s. The campers wanted the bear to leave, 
b* to t-hey shouted * 



a* He wanted to leave the table* 
b* so he stood up* 



<*(» 

a* The secretary wanted to please her boss, 
b* so she came In early* 

In this and subsequent examples* the content units will be labeled with 
letters if more than one content unit is part of the example* The first 
content unit of each of these examples portrays a desire which prompts a 
subsequent action* The difference between (37-40) and is that la 
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the fi r tt set, only a single event or etate Is portrayed In etch eittp'ft t 
while in the Utter eei, each egenpls portray two events or states* For 
exsaple, scrutinising the hall to tee soaethtnp describee only * tingle 
event, scrutinising. Wanting to find food then fccrutinitlag the hall (41) 
describes a desire ss existing prior to snd distinct from the action of 
•c rutlnlclnrf* 

2*3*4 Transitory State Structure: Object - A single content unit csn 
contsin two clsusee If one portrays a transltoty stete and the other the 
object of that state. Consider the following egeeples; 

(4i> Everyone liked the idsa of taking over the kitchen * 

(42* "V* so glad U'e tlae to eat*" 

(43) John wanted to oU jf baseball * 

(44) Hank Intended for Sue to help hi» * 

(45) Sa« k*ew that i >nly virtuosos should felye concerts * 

(46) Lulu was sure she blew It. * 

(47) George had a dreea the^ he wss the king of Go odor . 

In each of these examples* the object of the transitory state hss been 
underlined* Notice that transitory stste csn refer to preferences, as In 
(41), tootlors »■ In (42K desires as In (43), plans as in (44), knowledge 
states ss In (45) and (46) and altered atits as In (47), 

As. an exercise, divide the following text Into content units with a 
slash {/)• 

ferry wanted aoaeone to talk to* and he thought of Pippin* lut 
that only increased his restlessness* Poor Flppln, shut up In 
the great city of stone* Merry wished he wss a tall rider like 
tower and could blow s horn and go galloping to his rescue* 

The content units contained in this passage are: 



(4ft) Merry wanted someone to talk to* 

(49) and he thought of Flppln* 

(50) But that only increased his restlessness* 

(51> Poor Pippin* shut up In the great city of stone* 

(52) Merry wishod he was a tall rider like Eoaer 
. (53) and could blow a horn 

(54) and So galloping ,to hi* rescue* 
You iwy have noticed that this Passage contained several "curve balU*** 
iftlt (51) portrays the content of Herry'a thought, yet does not supply a 
verb denoting thinking* As can be seen from this example* Portrayals of 
thinking does not have to include a verb d*scrlMng the act of thinking* 
Also unit* (52-54) portray a *rfsh with multiple objects. As can be teen 
ftom this example, multiple oblects are treated In a similar fashion so 
thought or apeech that expresses multiple events or concepts* 



2*3*5 Stable State Structure? Range - K single content unit can contain 
two verb clauses If one describes some characteristic and the otlter 
deactlbea the Halt* or conditions under which the, characteristic is 
present* 

Consider the following) 

(55) Sao was a novice at playing the £lanjo* 

(W) "I'm a veteran a_£ cooking *** 

(57) Mttthew has the resPOnalbi) Ity of closing the store at^ 



(58) Saai is responsible fo^ dealing with complaint a * 
In thea^ examples the non-underlined portion portrays a trait or 
obligation and the underlined portion portraya the range of the trait or 



night* 




obligation. In exaaple (55) # the ttalt of being a H no'ilce" it pottttyed 
tad It Halted to hat a tange of) "playing the piano*'* In example 

(56) # the ttalt of being a vetetan Is pottttyed and It United to cooking* 
Example • (57*58) potttay obligation*, Halted to clotl&g the ttoce and 
dialing with conpltintt teapectlvely* 

2*3*6 Event Sttuctute; Fetceptloa - A&othet Internet In which • content 
unit ctn conttln multiple vetba la when the petceptlon of to event la 
pottttyed* Cootldet the following: 

(59) Geo eg* My thtt San wet angty* 

(60) Sally noticed that John wee good with chlldttn* 
(60 Saa could tee the moute hiding .del the bed* 
(*2) Hob o dy heatd the ttee fall, 

tn *ach of chete exeaplea* the undetllned pottlon of the content unit 
pottttyt the petceptlon of tha event potiieyed in the teoaindec o£ the 
unit* Both the act of petcelvtag end the evenc petcelved contain a vecb t 
yet at< contalned-.wlxhtn a tingle concent unit* 

At a Lev lew exetctae divide ike following oettgttph Into concent 
unlet with a aUah (/)» The petagtaph contalna exataplee of che toplca 
jute dlecut&ed* 

Bob thought that the concetc wet botlng* Houevet, he gaw chat 
Joan wet enjoying u» To please het # he tat quietly. At ha 
ehlfced in hi* teat to get aor* co&fotteble> the chalt vade a 
loud eQueak* He felt evetyone atattng at hio and wanted to 
leave deapetecely, 

The content unite contained in thla pattage atet 

(63) Bob thought that the concert vat hotlng* 
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(64) However* he *ew that Josn was enjoying It* 

(65) In Order *o pie*** her> be sat quietly. 

(66) A* he shifted In his seat to get t&ore comfortable* 
(6?) the chair aade a load equeak* 

(6B) He felt everyone etarlng at him, 

(69) and wanted to leave desperately* 



2*4 Exceptions Due To Syntactic Complexity 

The second class of exceptions to the rule that each content unit 
contains a single clause (verb) are due to certain syntactic 
constrict Ions* 

2.4*1 Clauses that Function A* Nouns - TKj first way In which a content 
unit csn contsln nor.? than one clause (verb) for syntactic reasons la when 
one of the cl*us«? It contains functions as a noun (l*e* portrays a 
Person, placet object, Idea* or quality)* Clauses that function as nouns 
do not font distinct content units* 
Consider the Following examples; 

( 70) Whoever cracked the window pane oust pay for Its 
replacement. 

(71) What they yere doing was wrong* 
( ?2> Hand *e what £ou have . 

(71) Singing In the gjjo^er 1* very re laxlng* 
fiach of these sentences contalnstwo clauses yet portrays a single concent 
unit* this Is because one of the clauses In each example, which has been 
underlined* functions ar a noun* In (70) the clsuee "Whoever crscfced the 
window p*ne H Identifies «ust pay* In (7() ''What they were doing* 
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describe* what was wrong * In (72) ''what you have" describes whax was 
requested* In (71) "singing in the shower 1 * describes what is relaxing* 

Clauses that function as nouns oft^n begin with "what, that* who # 
whoever, whomever* whatever and whirh, or end in "~ing»" They often can be 
replaced with s staple noun* For example In sentence <7q) the clause 
"whoever cracked the window pane" can be replaced with a simple noun such 
as "BlU * without the sentence losing its meaning. A elate* that 
functions is a noun cannot stand alone a* * main clause because It does 
not express a complete thoughr* 

As an exercise divide the following paragraph into content units by 

separating the content units with a slash (/) 

The Chop family had a big party* The family fcave whoever cane a 
» warmest we I tome* A clown was performing in the living room* 
doing whatever he felt like* What he was gjLng to do next could 
never b* guessed* 

The paragraph would divided Into content units as follows? 

(74) The Chop family had a big party* 

<75) The family ^ave whoever came a warm welcome* 

(76) A clown was performing In 'he living room, 

(77) doing whatever he felt like. 

<7d) What ever he was going to do next could never be guessed* 



2*4*2 Clauses That Identify Nouns* - K content niiit can contain more than 
one clause or verb when one of its clauses or verb phrasea restrict the 



identity of a noun* These clauses *nd verb phrases* which are called 
restrictive* do not form distinct content units* Consider the following 
examples* 



17 





(79) The record that Margaret broug ht it bad* 
(30) This *■ the molar whose pain makes the child shriek* 
(61) Hitllde likes vsnllls Ice cream t apped UUh ££ru£* 
(fl2) The «wnm give the lad shovel! nj her walk * dollsr* 
Examples (7^82) each. contain two verb phrases or clauses yet consist of 
only A single content unlt*^ TTii* is because the underlined clauie or verb 
Phrases In each of these examples Ls restrictive, These restrictive 
phrases identify which record, which ooUr» what kind of lc* crejm and 
which lad is being ifiscuss^d* tn each casu, the underlined phrases 
It-* ritlfi«e the precedlr*; noun* 

In contrast to the above examples containing restrictive clauses, the 
following examples contain nonrestrlct ive clauses, each of which portrays 
a distinct content unit: 
(*3) 

The old raft .** was finally hooked and dragged ashore* 
b. which had been submerged for over a go n t h 

(ft*) 

a. Th^ elderly neighbor, * *»f inally called the police. 

b, who had been Irritated too long bp trespassers , 

<85) 

a. "owing ac roes Lake Placid , 

b. 1 viewed the surrounding Mountains* 

(36) 

s* The quarterback, flopped to the ground* 

b. surrounded by three linesmen, 

The reason examples (83-86) each portray two content units is that 

the modifying clause, which has been underlined, assumes the Identity of 

the noun It modifies has already been established* Thus the modifying 

clauses In (83*86), tell the reader something additional about the nouns 
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/ 

rether jthen eetebiieblng their Identity* 



gftjet 



trlctlve claueee end verb phreeee 4 re often Introduce* bj the 

proftOudt who^e , w hy or that * They cannot be twitted without chenglng the 

*aktg of the sentence and therefor ehould not #et off from the eentence 

by cosftie •• aonreetrictlve cleu*«innd phreeee should* 

A* en exerclee* divide the following piregreph into content finite 

with a *Ueh (/>* Embedded content unite ce* be circled*^ 

Martha and Rote, Who were e'letere, loved to do things together* 
^ fliey often went ewiaalng In tne pond that belonged to Mr Hey* 
Often* they took e lunch the: pother pecked end picnicked in tne 
perk* Everyone knew them ee tne girls who were eiwmys together. 

The peregrepb ehould be divided as follow** 

(67> Martha end Rose ,** loved to do thlngt together* 

(nn) who were sls~ere 

(dv) they often <ent swlsalng In the pond thst belonged to Mr* 
Day* 

Utten* they took 4 lunch thet anther pecked 
(41 ) end picnicked in the perk* 

(92) Everyone knew thee ee tne girls who were elweye together* 

2*4*J tioapouml Predict to* - Not only ere there content unite ther cant • In 
Multiple clauses or verb phrseee* but there ere a1*> clousee tnet contelu 
■altlple content unite* 

One lnetence in which e clause cen conteln euiltlple content unite i* 
when e cleuee contains a con pound verb phreee* Consider the following 

leej 
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(93) 



«* fao <Uy $*a touted o bl$ ttutlc 

b* tad lav 1 tod amy peopit to boor aim pity* 



(*4) 



** Wbta th* uaher o»* ttoftt th* un# doing 

b* ho fitted filt oro 

c* tad thrust b*f 1« to a cornot* 

* * 

(95) I frtvo • ttoo tbot gtci« «od groin* 

teoaplo (93J coattlnt • coftpaiAd vtrb phrt*« "ro&tod * * * tod 
lavltod*" Aj a rotult thlt t*«vplt cofktalat two coatcat uoltt* tiMAplo 

al«o coatolnt a c a* pound v$t b phrase "fitxod * * * «nd tnru»t H + Thlt 
Motonco coot*lae thrtt content unit** The fir»t unit (a) doacrltot ttoo 
othor'a pircoptlon of tho Udy't tctlom Tbe otxt two u*Ut dttcrlbo bit 
Actions of fie* log hit tro » (b> and throating tin J*4y» (cK Sxampla 
(9iJ *l*o conttloo a CO* pound pradictte* ytt portrty* ooiy a * I fig I* 
coottnt uolt* Thlt it because wkaaaver • vtrb U repeated to *uch a May 
that It is an Idloe for • iingii wb» oaly a ri cootoot unit It 

ldttttifiad* 

2*4*t Conpoead Gonpteaofttt - A *tcood loataeit* In witch * clauao cjq 
contain ttultlple coat tot (Alt* It tfttn it contain* a compound v«rb pnrata 
cOtplojMiflt * Vara pnrate complement rtfert to tut yordt l& tt»* tlaute ta*t 
tre not tne tubjtct or verb* Compound cotpleAeott that portray multiple 
eveatt* ttatet* ot coaceptt tec clattlfled *» a dlttlnct content unit* 
Coat I dor th* foilovtng; 



a* Jock went to the ttort 
b* and the get • tot loo. 




i* John gave breed to the g;*** 
b* and com to th* equlrrele* 

<98) Mary g*vt bread end corn to the ducks* 

All of the** esemplea contain compound coaplemcnte* Example (96) 
contalne t«o contact unit* because ti*> ecttone (going to th* etore end 
going to th* gee Station) are portrayed* Kotlce that tn (b)» both tht 
eu&ject, •'Jock", and the verb, "went* 1 ara implied rather that etsted* 
Similarly example (97) coat vine tt*> content units because two *v*ftte> 
giving bread to th* gee*e end * tvlng corn to tha equirrele, ara portrayed* 
Example (fft)* on tha othar hand* contslete only • eingle content unit 
because giving breed an4 corn la portrayed aa aa eiftgle event directed 
toward tha ducks* Thua, sentence* with a co»potmd complement font 
nultlple content unlet l^f they arc J**sged aa porrraying aulttpla event 
•tater* 

Aa a review exercise divide th* following .paragraph into content 
unite with a alaah (/). Thl*, exercise intlttdea axaaiplaa of tha toplee 
discueeed* 

Ifcoever wine tha trip to Italy trill have a great time* 
They will epend atght days acd seven night* there* Thar trill 
vlatt many fasoue places and have a chance to observe Italian 
costoee* With the $50,000 that Is part of the prlte* they will 
be able to saaple nuch of the Italian cuieine* 

The content unite coutelne4 in thla passage are: 

(9*) Whoever wine tlv trip to Italy will have a great time* 

(100) They trill epend el ghe day and seven night there* 

(101) They vill vtalt m*r\y fdsoue place* 

i 

(102) and have a chance/ to observe Italian cuetoaa* 
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(10)) With the *SQ*flPO chsc it part »f the prlia t cHey vlll b« 
abla co faaple puch of the ItiMin cutslr*e* 



1*0 KUEHrtFTtNG KEUtr<Ht$t lAfilt WtOCEWtl 



After the text has Weft divided into content units* the relations 

cftMtcci«| cHe evente or atetee (hereafter called event/ atetee) they 

portray art Identified* Five types of relations • r* Identified: 

I* Goaportefttlal 
2* Purposeful 
1* Causal 
4* IH eruptive 
5 * £n*bl tn| 

1o identify the** raise Ions* six question* are asked About. each 

eveftc/etete portrayed by the content units* these questions* In the order 

they should be salted* ers: 

!* Hissing Evsnt/Ststei \ni this evsnt/stat* **PU' a 

alee In* event; state? 

2* Goaponentlsl relations: ts thla eveot/stst* « component 

of snother eveftt/etatv? 

AT* then* prior evsnt/scstss that 
csussd this event/stats? 

Ts thcrs a prior sctlon that was 
performed lr oHer*to brl<t| shout 
this eveot/etete? 

Old this eveat/etete cause a 
prior sctlon to "fall**? 

Is this eveat/etet* enabled by a 

prior event/state 7 



1* Csueil rslstlont 

6 * purposeful re 1 st Ion : 

5* Disruptive rslstlont 

6* enabling reletlon: 
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lo otdor t o lesralnt these questions sesisr, v* irtll dsscribo 
the e^tiitt of thee* questions la tHe order of coutol rslstloos* 
purposeful rslstloas, disruptive relet tone* ensbling rslstlons, 
cowoaentlsl re 1st loot end nieetag event/etetee. 



Often, t*o e*eot/ stetee ere connected by ciuwl reletiooe. Consider 
the following egsapls; 
(104) 

e* "You took StenryXfobdl* ths cook tried, 
b. The old mo b*c**e tngry, 
c* H» stood up to loom 

d, end e loof of brsed fell out of hit pocket* 

In this exsaple, tht cook'* stcusstion {•> tod the old fttVo Settle* entry 
(b> ere connected by • teutel reletion, A teusel relets tl*o toonetts 
tht cook's stcuestlon 'e) *nd too old ma's stending up <t)* Flnolly tht 
old asn's • tending vp ft) sod the brood fslllng out, <d) ors tonne* ted by 
• tsusol relstioo* I« tenor el s tsussl reletion connecte so event/etete 
with s prior ovsnt/ststo thot ts judted to bo reepooeible for tt* When 
two svoot/ststos srs tooftected by s ceuosl reletion, the prior event/ stete 
Is telled the teuf* of the evbsequent event/etete* 

To Identify tho" teotsl relstions tonnettlng tho content units In 
OKJMiple (1C4)» tho csussl eueottoo steted sbovo is ssked for ssth uolt ss 
follow i 



3?1 Coueel fttletlooe 
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(104) 

a* At* there prior event/etetee that ceoeed th* cook to accum 
the old tin of eteellttg the food? Ho* 

b* Are there prior evenc/etecee toot ceueed the old mo co 
oecoe* engry? Too, ch« cook'e eccueotlooXe)* 

c* Are there prior evenc/ecetee that coueed ch* old man co gee 
ttp? Tot, the coofc*e eccoeetion (•)* 

d* Art there prior event/ ece tee chit coueed the food co drop 
nuc! Yea, the Old nan'a etending up (c)* 

If • ceute of en avent/etete 1* given In the text* che number (In 
thle coo*, leccer) of tb« unit conteLnlng tht ceuee ** entered lo o colutn 
lebeled "C" (for Ctuot)* If no ceuie of en event/ etete It given, o doth 
It encered tn thoc unlt'e cauee column* Thle hot been done for «nt«ol« 
104 below: 

(104) C 
o* **You cook Henry's food!" the cook cried* 
b* TIM old boo beceae angry* • 
c* Ho flood up to leave • 
d* and a loaf of broad fell out of hla pocket* c 

Cauaol relatione coao In three verletiOii 

1* Phyaical 
2* Hotlveclonal 
3* Hftho logical 

There la no oaod to keep track of the type of ceueeL rotation that exlete* 
Tbeaa typee ar« eon t lotted hare sorely oa an aid to recognizing che variety 
of a tuetlone In which cauoal relatione aglet* A phyalcal riuVKt relecloa 
eitiete' oheo an event/etete la Judged aa phyalcally and etecbontcally 
producing a eobeequeot evenc/etete* In (104), the old man'e acondlng <c) 
phyalcolly caueed che brood to fall td>* A etotlvetlooal cauoal rolocion 
eglece when on ovaot/acate la judged oa proorpclog a choraccor co per fork a 
voluocory ecclon* In (104)* che cook' a accuaatlon (a) ooclvotionolly 
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ceueed (ptoapted) the old nan to •tun* up ( c )« A psychologlcel cittMl 
relation exlete If the psychological elgniflcance of en event /tent* it 
judged as ceueing en Involuntary tvent/state Involving a chetacter* I 1 * 
(l(H) t che cook'a eccueetion (c) peychologlceily caused Che old wn to get 
angry (b)* In noet cseee* the causee of event/etate ere aaey to Identify* 
Tor thoee caeee thet art not obvious en addition*! question cen be Hiked: 
"If the prior event had not occurred* would the eubteouent event have 
occur ted? If not. the prior event le probably a cause of the subsequent 
event* 

A* an exercise, Identify the ceueel relatione In the following unite: 
(105) 

a* Mre* Gebby wee hungry, 

b, so she stopped et the Whoj e Ponut for e bite to eet* 
c* When nor bus came by. 
d* She ran out to cetch Id 



The ceueel relation* you ehould heve Identified ere ee follows; 

(105) C 

a* Mre* Gebby wee hungry, 

b* eo she stopped et the Whole Ponut for * bite to eat* e 

c* When her bus cane by* 

d* ehe ren out to catch it* c 



3*2 Purposeful Relatione 

Very often event/etetes are eleo connected by purposeful? relatione* 



In thle exaaple, John's going co the etore (a) ie connected to buying 
cllppere (b) by a purpoeeful relation* Thie le becauee John goee to the 
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Conelder the following exaaple: 



(106) 



a* John vent to the hardware etore 

b, and bought son* dlppere, 

c* Liter* He ueed them to clip hie bushes* 





•tor* In order to buy the cllppera* John 'a buying the cltppera, In turn, 

como*ct*4 to clipping Hit buahea (c) by a Purposeful relation, Thl* It 

because John buy* the clippers In order to cLlo hit bushes* Thus, a 

purposeful relation !• so "In order to" relation that connects a voluntary 

action to • aubaequent event/atate* The purpose of an action refer* to 

the aubsequent event/atate that the action brin&a about* 

In order to Identify Purposeful relations, one ask* for each action 

"ttaa a Prior action performed In order to bring about thla event/atata? 

If thare la, the number (or letter) of the Prior action la entered in a 

column labeled "**' {for Furpoae) of the queried i event /state It brought ' 

about. Thla haa been done for example ( tOf> > below: 

U06> P 

a* John went to the hardware store 

br and bought some clipper** a 

c* later, he uaed then to clip hi* bushes* b 

The Purposeful relation* In example ClOft) were Identified by answering the 

purposeful question a* follows: 

(106) 



a* Uts a prior action performed In order to go to the a tor* (a)? 
No, so no entry is made* 

b. Uaa a Prior action performed tn order to buy some clipper* 
(b>? Ye*. John went to the store {«) to buy the cllppera 
* (b>* So an f, e" ia entered in unit (b)'a Purpose column* 

c* Uaa a prior action peiformed In order to clip the buahea? 
Yea, John bought the clippera (b) In order to clip the buahea 
<c>* So a "b" la entered in unit <c)'a purpose column* 
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As can be eeen from thle example* It l« not neceeeery for * character 

to verbalise a goal In order to Identify • purposeful relation* In 

getierel* purposeful reletlone exist whenever an action; 

1* la reeponelble for a subsequent event/etete* 

■ 2* fs Judged to be Intentional rether than accidental; end 

1* Produce • an event/state that la not eurprlslng or unexpected to 
the character* 

A* an sxerctse* Identify the purposeful relatione of the following 
egatple i 



(107) 

a. Tha dragon went to hla book ahelf * 

b* and atarted to read by the flra place* 

c* Abruptly he Was Interrupted by a knock* 

d* He vent outalde 

e* and found that Jerlalah frog had cove for a vlelt* 

The purposeful relstlons yoa should have Identified ere ss follow; 

*< 107) F 

a* The drsgon went to his book ahelf* 

b* and atarted to read by the fire place* e 

c* Abruptly he was Interrupted by a knock* 

d* He vent outalde 

a* and found thet Jerlalah frog had cooe for a visit* d 



3.1 Disruptive fteletlone 

Often ectlone are Interrupted or have purposes that fell* COnelder 
the following exeaple; 




27 



31 



(10ft) 

a* Jack reached for the apple 
b* amd fell out of the tree* 



Hire, Jack tries to get an apple (s) but fells becsuse he ftlU out of the 

trte (b)* thua Jack'* felling (b) it connected to Jack's reaching for an 

appla (a) by a disruptive relation because his felling disrupted hla 

reaching (!•«** caused It to fsl})* In order to Identify disruptive 

relations* one asks: "'Did this event/state dlerupt a prior action* or 

cause its purpose to fall? If It did* the nuober (or letter) of those 

event/states are entered In the disruptive (D) column of the queried unit* 

This hae been done for egaeple (IQg) belovt 

<10S) D 
a t Jsck reached for the apple 

b* and fell out of the tree* a 
The; disruptive relations In egeeple (10ft) were Identified by answering the 
dlaruptlve question as follows: 

<I0S> 

a* Did Jack's reaching disrupt a prior sction* Ko» so s 
dash is entered unit <a)'e disruption column* 

b* Did felling out of the tree disrupt a prior action? 
Yes* fslling out of the tree (b) disrupted Jack's 
reaching (a)* So an "a" Is entered 1" unit (b)'s 
disruption column* 

A* an exercise* Identify the disruptive relations contained in the 
following e*a*plet 



2ft 
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<1W) 

e* Scooter threw the footbelt acroee the street, 

b* ffcenry poeltloned hlmeelf In front of the ball 

c* only to watch It fly Into the window of • pneelng cer* 



The dleruatlve reletlone you ehould have Identified ere ee followe; 

(109) 0 

e* Scooter threw the foot be 1 1 ecroee the etreet* 

b* Henry poeltloned hlmeelf In front of the bell 

c* only to vetch It fly into the window of e paeelng car* e,b 



3*4 Enabling Re let lone 

Often en event or etete U enabled by e prior event or etete* 
Conelder the following example: 

(110) 

*» The cisp ccua*« lor wee walking outelde 

b* when he heerd ehoutlng f roe the dining hell* 

c* the couneelor ran Into the hell 

d* end wee hit on the heed by e flying pot* 

In thle example the couneelor'e walking <e) end hearing the ehoutlng <b) 
are connected by en * neb Hog reletlon* tunning Into the hell <c) end 
getting hit on the heed (d) ere eleo connected by en enabling reletlon* 
In general en enabling "eletlon etlete whenever a prior event/ etete mekme 
it poeelble for a character to Perceive , experience or perform e 
eubeeOjuent event/etete* If two event/ etetee ere connected by either e 
cetieel or purposeful relation en enebllng reletlon le not Identified* 

In order Co Identify enabling relatione, one eeke "Are there prior 
event/ etatee that enabled the'eurrent event/atate to occur or exlet?" If 
there are* the number (or letter) of the prior event/etetee are entered In 
a column labeled "E" (for Enable) of the queried unit* Thle has beep done 
for example <U0) below: 

19 
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(110) E * 

eu Tht cmp couneeior wet walking outtlde 
b* when he taard ehoutlnt ftoa the dining hell* • 
c* The couatelor rtn into the hall 

d* tod Ms hit on the head by • flying pot* c 
tht entbllftg rtUtlom In e**aple (HO)* vett identified by tntwerlng tbe 
enabling qoeetlort •• fallow*: 



(HO) 

e* Ar* there prior event/ttttet thtt enabled the Countalor to 
walk outtlde? No* to • dtth it pltced in unit (t)'t eneble 

Coition* 

b. Are there prior eveat/ttttet thtt enabled the countelor to 
hear the thoutlng? Vet, walking outside enabled the 
count* lor to hetr the thoutlng* Therefore tn ***** It entered 
In the enable column of unit (b)* 

e* Arc there prior event/ttttet thtt entbled the counselor to 
run Into the htll? Ho, to t dash it pltced In unit (c)'e 
*ntble colunn* 

d* Are there prior event/ ttatet thtt enabled^ tnt» cve**/tta*.eT 
Yet* walking Into the hell (c) enabled his to get hit* 
Therefore e **c** It pltced In the eneble coluan of unit (d)* 



At an e*erclte, Identify the enabling relttiont Contained in the 
following e**apla* 



I* Sea ttepped out on the porch 

b* tod tew 4 bird with t broken wing.. 

c* At he ttepped out Into the ytrd 

d* tnd picked up the blrd t 

e* the wind blew utter fro* the trees on hi** 



The retultt of your retponset to the enabling questions should have be^n 
at follow*: 

(111) 8 
t* Sea ttepped out on the porch 

b* tnd taw t bird with t broken wing* t 
c* At he ttepped out In the yerd 
d* tnd picked op the bird, 
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• * the wtttd blew water fro* the treea on hi** 
Otota; the reaton (c) end <d) are not connected by an 
!■ btciuH a purpoaeful relation exlata between the*,) 



c 

enabling ralatlon 



3»5 Co*ponaotlal Relation^ 

Very often eventa are portrayed that are coapoeed of other eventa and 
atataa* Conalder the following e*a*plea; 



(112) 



(U3> 



(114) 



(115) 



a* Horace m* buey making breakfaat* 

b* Horace picked out hla favorite cereal 

c* and poured aome In a bowl *lth ao*e fruit and milk* 



a. John walked through the wood*, 

b* an<! croaaed the old paature* 

c* Then he vent down the road Into town* 



a* Mary looked all ov£r foe To* 

b* nary checked at the office 

c* and called all of To*'a favorite barf* 

d* then ahe walked through the park* 



a* "tihen I grow up," eald Llnua* 

b. M I want to be outrageoualy happy* 



for rather different r*eaonai each of theae exa*plea contain coaplex 
eventa* Example (112) portraya a typical •equepce .» The overall or 
aiaaeary event of thia typical aequence la that of making braakfaat (a)* 
Flcklng out cereal (b) *ad pouring tt In a bowl ( c ) are co*ponenta of tbla 
ataaeary event* Ihua aaklng bre-ekfeat (a) la connected to picking out 
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cereal (b) and to pouring milk (O * componentlel relation. That la* 

picking out the cereal end pouring milk are component a of viking 

VreeWfaet* In general, componente of • typical sequence; 

t* Enable etch otter 

2* Arc performed In • tingle totting 

3* Can be eummarlzed •• • tingle event 

In Addition to acrlpted ectlone aueh ae that portrayed In example (U2) + 
typical eequencee Include Intended phyelcally ceueed events and verbal 
acknowledgement a that accompany compliance to a commend* Additional ly # 
turning around, looking up* walking along, alttlng or standing and then 
hearing or eeelng an event form typical eequences of petcelvtng an event* 
in order to Identify componentlal relatione auch aa thoae in typical 
eeQuencea one eeke; H la thla event/atate a component of a nummary 
event /atate?" If It It* the number (or letter) of the aummary event/atate 
A9 entered In a column labeled "tf 1 (for coHponentlal) of the component 
event/atate*. Ihua *n order to Identify the componentlal relatione of 
example (U2'> the following queatione would be aekedi 



a* la making breakfaet a component of a aummary event/atate? 
Ho, no a daah la entered In unit (a)'a component (H) column* 

b* la picking out cereal a component of • aummary? tea* picking 
out cereal (b) la a component of making breekfeet <a)* So an 
*a** la entered In unit (b)'a component column* 

c* 1b pouring cereal in a bowl a component of a aummary 
event/atate? pouring cereal In a bowl la a component of 

making breakfaet* So "a" la entered In unit (c)'« component 



column * 
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EfttitpU (113) portray* «n ongoing event * Tb* tmmty event 1* the 
deetlnstlon, that 1»» going to town (c)* , Going through the *oed* (*)\*5* 
cro**lrg the pe*ture (b) *re component* of going to town (c)* In geoetal 
ongoing event* portray different phe*e* of th* mu event* In addition to 
different phase* of a journey *uch a* i* portrvyed In exeaple (Uji/ 
ongoing event* Include recusing en Interrupted activity* and physically 
caused consequence* of an ongoing event «nd redescrlptlon* of *n event by 
the author* 

E*aaple (114) portray* a generaliiable *equence * The *u*mry event 
le looking for Ton <e>* Checking at the office (b)» celling the bars (c) 
»twJ walking through the park (d) are all components of looking for Toe* 
fn general* generalitable aequence* can be siaeeerlted by ebetrectlng 
acroee character*, actions, or locations* in example (116) Hiry'* actlone 
of checking, calling and walking can be "*b*tr*cted" (!♦*♦ *uamarl*ed) a* 
looking* The location* of the office* the bar* end the petit can be 
abstracted a* M ell over*'* If June and Hilda had also been looking* the 
character* could nave been abstracted «e "the vonen"* 

gxeeple <L15) portray* ex tended dialogue * The*e two unit of Unua' 
•pe<*rh t nnji»*cted by a co*ponentl*l relation* The eathod u*ed to 

IJt-niify Lor swntary event of extended dialogue (or extended thought) le 
described In aectlon (3*1*6) below* 

Ae en exercise, Identify the conponentlal relation* In the following 
example* It le not neceasary to differentiate among the different type* 
of cocsponenttal relatione* As with causal relations, the different type* 
of conponentlal relations have been described only to give you sn Idea <>f 
the raftge of relation* that are considered to be exponential * 
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(lit) 



a* Heary grabbed the foothill* 

»* tucked it under hie *r*, 

c* and ren down the etreet 

d* until he c##e to Scooter'e house* 

e, Omm on out Scooter, ienry yelled* 

f , All right. Scooter mumbled 

g, ee he • tumbled outelde* 

h, IV* b*>ye topped on their bike* 
1* end hit the town for food* 

)* Ttmy went to Joe's Bitter* 

k. Then they etopped at Soggy* • Fliiorie* 

1* Flnelly they flnlehed their appetltee et Slueh-O-Reme* 



The relatione you ehould have Identified ere ae follow; 



(116) 




H 


A* 


Henry grebbed the footbell, 




b* 


tucked It under hie em. 


a 


c. 


end ren down the etreet 


d 


d* 


until he cane to Scooter'* haute. 




e* 


Cone on out Scooter, ttenry yelled* 




i . 


All *lght» Scooter mumbled 


i 


•* 


ee he etunbled eutelde* 




h* 


The boye hopped on their bikes 




1* 


end hit the town for food* 




J* 


They went to Joe'e Diner* 


i 


k* 


Then they etopped et Hoggy'e PUrerU* 


l 


I* 


Flnelly they flnlehed their appetltee et Slueh-O-tene. 


l 



fetlce thet unite {*) end (b) form e typlcel sequence eummmrlted by 
grabbing the footbell* while unite <c) end (d) portrey the "on going" 
event of going to Scooter'e houee* Unite (e) end <b) ere not coneldered 
pert of going to Scooter'e houee oeceuee they ere performed In e different 
Mttlng* tJolte <f> end <g) portrey a typlcel eequanc* complying with 
Henry' e requeet* Unite {D»( and (1) form the generellieble 

e*quence of hitting the novo for food* 
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3,6 Kitting Event/Stttt* 



Sosetlewt the ttxt iftplltt the txltttnc< of en e«nt/tttte that It 

not directly tteted* In ctrttln clrctsitttnctt when thlt occurs, • Bitting 

tvent/tttte It identified, SpeclflctUy, slttlag* evtnt/ttttt* 

Identified in tbret tltuttlent: 

1," Hitting ttttlng trtfttlUont, 

2* Hitting ctwtet* 

3* Hitting euetsery tvent/ttttet* 

Eech.of tbete typet will be coatldered in turn* 

3*6*1 Hitting Sitting Trtntltloat * Iht firtt typt of sitting 
event/tttttt 4ft thete due to sitting tettlnll trtntltlent* Gontlder the 
following ^xenplt: 

(117) 

t* John noticed bo vtt out of brttd* 
b* U the ttore, be bought tot* breed* 

nert John notlcet tbet he It out of brted* Then tbruptly buyt ion breed 
la £ ttore * the tctlon of tol&f to the itort It not tpeclfted and hence 
It tupplled by the tatty* it et e sitting tvent/ttete* j n general* wtttn en 
tctlon It performed In t ntw tettlnt, but how the cbertcttr tot thtrt It 
not tpeclfled, e sitting *v«nt/ttttt of tolng to the new tettlng It 
Identified* 

In order to Idtntlfy e sitting event/ttett* one ttlct for etch unit, 
"Doet chit event/ttttt Isply t sitting event/ ttttet" altttng event/tttttt 
trt then indict ted In the tntlytlt by Intertlng t new line tatloted In 
brtefcett* That for the tbove extnple, the enewert to thlt quettloo would 
be tt follows t 

35 
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tun 



«, Boot John* • a* t let At fa* vt* ont of btted l»fly a ■IMlnf 
tveftt/tttte'? *o no tfttry It 

b# Itoet b*yi 4 brtad ln»ty • Bitting nvent/ttettt tee* John 
bongfrr breed ft the ttort* Wt geing to the etor* it not 
*V*ciri#d* to the air* log event/ttntt (John went to eh* 
•tor*) it Ineerted ftlor to (bit unit. 



The rtonlte of theee quettlont trt fclvtn fcelow* 

CI 17) 

a. John noticed he wet :^xt of brted* 

b* (John vent to the ttOre*1 

c. At the ttort* he bought toe* brted. 

Thert tre three txceptlen* to the rule thet tbruet cheftgtt 1a vetting 
rteult 1ft nlttlng evtnt/tttte. the flrtt txctetlon It when to* ne* 
tttttng It the totting In which the cbertcttr ftrtt tppetrt. Tht tetond 
tvceptlon It *h*n a temP^rel Sap exlttt between tht totting chaTOet. the 
third evctptlon when tit intended action »u»nerla*ft the Hitting 
event/ttttt. lit order to a«« the*** contlder the following exonpitt; 

(US) 

t. It m* very cold In London* 

b* lit bit beorooo* in Utlee, however* fie* wot very tier*. 



Ul*) 

t. Sao pltyed vtry herd lo the rtcktthelt court, 
b* the next dty et host* he tltpt tU dty Long* 



(120) 

t* Jock decided to.go to the beech* 
b* He got tonburned there. 

10 til three of theee efteayWt* no tilting eveot/ttetet tVoold hove been 
Identified* Notice that tit hough emasole (lift) hat tn ebropt eetting 
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change* do muting event/e:ete le Identified* Tht • tt beceuee the eecoad 
setting Is the flret eetttng thet involvee Sta, Slallerly* no fcleelftg 
cveat/etete it Identified In example (119), Ibif !• beceuee there It • 
teaporei ftp between the two eettlnge* Flneliy* In example (120)* the 
Intended action functions In the Piece of en ection deecrlMttg actually 
going to the beech* 

3,6*2 Ml Ming Ceuees - A second coaaon type of flitting event/etetes trt 
thoee due to aleslng Physic • I or eeycholog Ictl cautee. To tee chit, 
identify the ftleslng event/stete contelned In ^He following e*e*plea; 

(121) 

a* John wee tt btt 

b, when Hrs* Wllton't window wed broken* 

U22> 

t* jje end Giorge walked through the foreet* 

b* Svddefily George ecreeaed* 

The anewere to the aleelftl event/etete queetlone ehould have betn ee 
follows; 

< 121 > 

a* Qoet John being tt bet liply t Hitting Event/Stete? No* 
nothing H done* 

b* floet the window breaking laply t Bitting event/etete? Yes* 
beceuee It It tn event that typlctlly It phytlctlly ctused by 
something yet no cauee It given* thftt e likely cauee [The 
btll wet hit through Kre, Ifllton's window*) It Inserted* 
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• * Do*t walking through the uoodt laply • alttlug tveot/ttet*? 
ft>, to no •ittrjr It udi. 

b* Poet tcr*a«iug lapljr • Bitting event/ettte? Y«*» btciuit 
•crooning i* tn t v?nt that typically it psychologically 
caused (i»*» ft It Iftvolonuiry)* Tbut t likely causa* TCtorge 
vat tctrtd by something) It Inserted* 



a* George snd Sue were diking through the woods* 
b* (Something scsrtd George*! 
c* Suddsnly George scrtaoed* 

In the shove ex*mpl«»» the type of csus* visaing wss either t 
phYelctl or psychologic*! csase* If * ttotlvstlonsl cause of * voluotar? 
sctlon It BUtlng* * tnlssinB event/stare It not ldenrlfleri* Consider the 
fallowing exaapls; 

(123) 

I* Jeek walked into the rooa 
b* tod punched San in the note, 

Htre even though no csuse of Jacket opening the door to punch Sa« in the 
note !• given* t Bitting event/stste It not Identified*, this ta bectute 
punch! ng It t voluntsry tction* 



IHa rttultt of thett questions sra given below; 



(121) 



I* John was at bat* 

b* when (the btll wtt hit thrnogh ?1rs* Wilson's window] 
c* (end) broke Mrs* Wilton's window* 



(122) 
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1*6*1 Kitting Intended Act lone * The third type of coaoon . aletlng 
eveat/etete* Arc those due to niealng intended lumry events* Consider 
the following example; 



Here there Is s complex event, (epeclflcelly s gsnersllt sble eequence) 
that sight be euooarlsed as "The whole feklly performed*" However, none of 
the component events exprese this* Therefore, the eusnutry event is 
Identified se a Biesing event/state* To generel, whenever thcrs exists a 
general i cable sequence that does not contsln a component event thst can be 
used as s eiaaaary event, an spproprlste sosatsry event la identified ss s 
fleeing event/etete* Tbie hss been done for the preceding example below; 



e* fThe whole fs»lly performed*) 

b* George played the waehtub 

c* Mother played the fiddle 

d* and Hsry ssng her heart out 

a* ss fsthsr proudly conducted* 

As sn exercise, Identify the Hissing event/ststes In the following 



(UO 



s* George plsyed the woehtub, 

b* Mother plsyed the fiddle, 

c* end Mary ssng her little hesrt out 

d* as f ether proudly conducted* 



(1Z4) 



exaaplee; 



(vis) 



e* 

b* 

c* 



Michelle eeeeoned the etufflng* 

While cooking, the etuffing oozed out of the turkey* 
Hie hell* wae proud to ecrve the dellcioue seal* 
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(126) 

** Sarah choose • flat pleut of wood* 

b* She tended it, 

c* and vtralahed lt f 

d, than natled tt to the til ready tsseatbled legs* 



Tne following slating avent/atstes should hsvs been Identified) 



(12S) 

s. Michelle sessoned the stuffing* 

b* (She pitted the stufflog in the turkey] 

c* While cooking* the stuffing oozed out of th* bird* 

d* 1 Michelle prepared • aesll 

e. Michelle was proud to aerv* the dellcioua ore 1 . 



tin) 

a* Sarsh choose • flat piece of wood* 

b* She sanded it* 

c* and varnished 1* , 

d. they miled It to the already asietftbled legs, 

e* {Sarah made a table) 



3*7 Putting Tt All Together 



You have now been lntrodiiced to the five tyP*s of relstions 
Identified by this analysis. It it now time to describe the aanner in 
which the relation questions ar* aaked- It is often not necessary to «ak 
esch question of every unit* Instead the following algorithm is used; 



1* First* the hissing event question is ggked. 



2» Next, the cofcponertlsl question in Atked* £f the queried 
unit is a component of another unit* it Is recorded, dsshes 
sre entered In the unit's retaining coluams, snd the 
algorithm is continued with the next unit at atep #1* 



3* If a cooponentltl relation Is not Identified, the purposeful 
relation question is ssked* If the queried unit Is connected 
to prior unit* by s purposeful relation, It is recordsd, 
dsshes srs entered In the unit's remaining columns, snd the 
algorithm Is continued with the next unit at step # 1* 
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4* If • purposeful relation It not identified* the ciumI end 
dltruptlvt rtlttion quettlont er* ttked* If the queried utttt 
it connecttd to tubsequenc uctltt by either ctuttl or 
dltruptlve rtlttlont* It It recorded, t detb It tntertd in 
the unlt't tntblt coluevt* tnd the Algorithm It continued trtth 
the next unit tt tttp #1* 

5* If no ctuttl or ditruptivt rtletlont trt Identified, the 
enabling quettlon It ttksd* If the querltd unit it connecttd 
to prior unit, It It rtcordtd* Otherwite t e deth It entered* 
In both cttett the tlgorithn it continued with the newt unit 
tt ttep # I* 



At to txtrtlset identify the relttlont la the following petttge uting 
the tlforlthn outlined tbove. 



(127) 



Bomtr tnd ten dtcldtd to go to the pond* 

Ihe-rt thty cut tone logs* 

end built t rtft* 

Uhen they flnlthed the rtft 

thty botrdtd it* 

end flotted out to the middle of the pond* 

After they htd drifted for t while* 

thty went to thore* 

Then using their lunch tt belt 

thty btftn to flth* 

They ctught two bullhetdt* 

tnd cooked tht flth tt home* 



tour retponeet should neve been tt follows: 



(127) 



UH1T 


TEXT 


M 


p 


CAE 


t* 


Hoeer tnd Ben decided to go to the pond* 








b* 


There they cut tome logt, 


c 






" * 


to they built t rtft* 




e 




d* 


When they flnithed the rtft 


c 






it 


they botrded it* 


f 






f* 


tad f totted Out to the middle of the pond* 




c 




t* 


After they hed drifted for t while* 


f 






h* 


they went to thore* 






f - * 


1* 


thing their lunch tt belt* 


j 






* J* 


they begsn to flth* 




h 




It* 


They ctught two bullheedt* 




J 






(The boys wept home*] 




k 




1* 


tnd cooktd the flth st home* 
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The relatione Identified in <U7) were Identified by tntmerlng the 



relational questions tt follows; 



(127) 



t* Does deciding to go to the pond imply • Bitting event/ttatt? 
Do* tt doet Imply the action of going to the pood, but since 
unit (t) expresses the Intention to perform ttilt action, no 
sitting tvent/tttte it Identified* 

It deciding to go to the pond t component of t tummary 
event/ tttte? ifo, to t dtth It entered In unit <t) *a 
component column* It there * prior tctlon thtt t*a* performed 
In order to go to the pood? No* to a dtth 1* entered In unit 
(*)*t purpose column, 

£t deciding to go to the pond ctujed by t prior event/tttte? 
No, to t dtth It entered In unit (t)'t ceute column* Does 
deciding to go to the pond dltrupt * prior event/ state? Ko, 
to t dath It entered In unit (t)*t disrupted column* 

It deciding to go to the pond enabled by * prior twent/ttate? 
No, to a dath it entered In unit (*)'t enable column* end we 
move on to unit (b), 

b, Doet cutting tome logs Imply a misting event/state* Wo, to 
no unit It Added* 

la cutting tone logs a component of a tummary event/ttate? 
Yes, It It t component of building a raft <c)* So a 'V It 
entered In unit (b)'s component column, dashes ere entered In 
the remaining column*, and we go on to the next unit. 

c. Doet building a rafc Imply a elating etrent/ttate? tfo, to no 
unit It added* 

It building a raft a component of a tummary event/tttte? ft>» 
to j dtth la entered in unit (c)'s component column* 

It there a prior, action thtt ttts performed In order to build 
the rtft? Ye*. Agoing to the pond <a)* So an V 1 it entered 
In unit (c)'s purpoje column, dathea are entered In the 
remaining columnt* and ttt voire on to the next unit* 

d* Does finishing the raft imply a mlttlnS event/state? Ko b to 
no unit la added. 

* It finishing the rtft a component of t tummary event/tttte? 
Vet* It It t component of building the rtft <c)* So t "c n It 
entered In unit (d)*t component column* Dtthea are entered 
In the remaining columns and wa move on to the next unit* 




e* Doet totrdlng thv rtft Imply • Hitting evemt/tttte? tfo, to 
na tmit It tdded* 

tt faotrdlng the rtft t component of t tummery event/ tttte? 
Yet, It it * component of flotting in the pond <f>* So an 
"f" it cat • red in unit Ce)'t componeht eo-lumn* Dethet tre 
entered In the remtlnlng columns tod we move on to the next 
unit* 

f * Does Hotting in the pond Imply a alt** tig event/ttttt? No* 1 
to no unit It tdded* 

It flotting in the pond t component of a turnery event/ttate? 
* No, to t dtth It entered In unit (f)'a coapontnt coltmm* 

It there t prior tctlon thtt wet performed In order to float 
in the pond? y-5, the boyt built the raft (c) in order to 
float in the pond (f)* So t **c" it entered in unit (f)'t 
purpose column* Dethet ere entered in the remtlning columns 
tnd we move on to the next unit* 

g* Doet drifting around Imply t sitting event/ttate? No, to no 
unit It tddtdt* 

It drifting sround a component of t tummery event/tttte? 
Yet, it It t componett of floating on the pond (f)* So a **f M 
It entered In unit (g)'t component column* Dtthes tre 
entered In (the remaining columns and we oove on to the next 
unit. 

h* Doe* going zo thore Imply t missing event/state? No, so no 
fenlt It tdded* 

Is going to thore a coaponent of a summary event/ tttte? No, 
so t dath It entered In unit (h)'t component column* 

It there e prior action thtt was performed in order to go to 
thore? No, so a dtth It entered In unltt (hVt purpose 

column* 

Are there prior event/ttttet thtt cause the boyt to go to 
thore? Yet, flotting In the mlddlt of the pond (f) 
(technlctlly the completion of this action] prompted the boyt 
to go to thore (h)* So an "£•' it entered In unit (h)'t ceust 
column* 

Are there prior event/states thtt tre dltrupted by the boy't 
flthing? No, to a dtah it entered In unit (h)'s dltruptlon 
column* Since an entry mas made In unit (h)'§ ctuse column, 
t dtth It entered in the enable column tnd we move on to the 
next unit* 
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1* Oo*§ uelmg their lunch ee halt Imply • mleelng eveut/etete? 
H>, to no wilt It identified* 

Is us Lag their lunch •• bait * component of • mieelng 
event/etete? tee* it le * component of fiehlng (J)* So * 
"J** La entered In unit (i>*e component column* Daebte tre 
entered Id the remaining columns and tic move on to the ant 

unit* 

J* Doee fleblng imply • Kitting event/etete? Ho, to no unit 1* 
Identified, 

It fiehlng t exponent of t aunnery event/etete? tto, so * 
dfeb It entered In unit (J)*t component column* 

, It thtr* • prior action that wee performed In order to fleb? 
Tet „ the boys went to ehore <b) In order to flab (J)* So en 
**h" la entered in unit (J)'e purpoee column* Daehee trc 
entered In the remaining column* tnd we move on to tn* mxi 

unit* 

k* Doee cetchlng tw bullheade Imply t mleelng event/etate? Mo, 
•o no unit In identified* 

It cetchlng two bullheede t component of t eummery 
event/etete? No, *o e deeb le entered In unit (k)'e 
component column, 

I* there e prior action tbet wee performed In order to cetch 
the bullheade? Yee» tbe boye flehed (J) to cetcb the 
bullheede {k)* So e le entered In unit (k)*e purpose 
column* Dnebee ere entered In the remaining columns and we 
move on to the next unit* 

1* Done cooking tbe fleb at borne Imply a mleelng svent/etete? 
tee* It impllee tbet they went home* So unit tm-ll* "the 
boy* went home** le Identified* end the elgorlthm begin* egeln 
with tble new unit* 

Done going home Imply e mleelng event/etate? No* eo no 
unit le Identified* 

m~l* le going home a component of e eummery event/etete? 

Mo* eo e daeh le entered In unit (m-l)'e component 
column* 

le there e prior action that wan performed In order to 
go home? Tee, tbe boya ceugbt the fleb (k) In otder to 
go home (m-D* So e "k** le entered In unit (m-L)'s 
purpose column* Daehes are entered In the remaining 
columns end tbe elgorlthm picks up where It left off 
vlth unit (1)* 
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I* cooking the fish a component of • summary event/state? 
tfo» eo a deeh Is enteted tti unit (l)*t component column* 



Is there • ptlot icclon thst was performed iti order to cook 
the fish? Yee> the boys went home (m-t) tti ordet to cook the 
fish (D* So an "m-1" Is enteted tti unit (l)*e putpose 
column. Beetles ere entered In the remelnlng columns and the 
slgorltta Is completed* 



4*0 IDENTIFYING REUTIOHS; COMPLEXITIES 

You have now completed the "basics* 1 in Identifying telations. In 
thts section t cotanon complexities that ere often enc ountered will be 
deactlbed* 



4*1*1 Perceived Event/Stetes * Sometimes event/statee « r e pOrttayed 
through charactet speech or thought* To see this Identify the ceusel 
relatione In the fallowing example: 



Your responses to the csussl questions should have been es follows: 



a. Are there prior event/states that caused It to be time to 
eat? No, eo a dash should be enteted In unit (s)*# "ceuse" 
column* 

b* Are there prior event/states that prompted Henry to pick up 
his fotk? Yee» being time to eat (a) caused It* 
Consequently an 'V* Is put In unit (b)*e "ceuse" coltftut* 



4*1 Complexities Of Thought And Speech 



(12g) 



a, Soon It was time *o eet* 

b* But when fltenty picked up his fork, 

c, he gaped at hla plate 

d* and said, "someone hee filched my dinner*" 



(UBf> 





c* Art there prior event/ststes that cauatd H*nry to gape At bit 
pUtt? Yes* the absence of his dinner* which U not 
portrayed directly* but rather la described by the conttnt of 
<■ fltory'e speech <d) caused it. Gantequently* • "4" it out in 
unit (c)'s "cause" coluaa* 

4* Art there prior svent/statee that caused Henry to exclai* 
that his dinner had besn filched* Yes* the ibwnce of bis 
dinner* which Is described by the content of Henry's speech 
(d) csused It. Consequent Iy # * **d** Is put in the "ceuee" 
column of unit (dh Thus event/statee that ere portrayed 
only tn the content of character speech (or thought) csn he 
causes of other event/etetes » 



4*1*2 Queries About Aft Event. - When two characters perceive en event sod 
one Immediately queries about the event* both the event and the question 
sre the csuse of the response. To see this* Identify the caudal relations 
In the following; 



four tesponsee to the csuftal questions should have been as follows: 



a* Are there prior event/fltetes that caused the stone to roll 
down the hill? No* 90 a dash is entered In the csuse coltssn 
of content unit (a)* 

b* Are there prior events/states that prompted the nan to ssk & 
queatlon? Yes* the rock falling (s) caused So an Is 

ertcered In the cause eclumn of concent unit (b). 

c* Are there prior event/states that prompted th* other *ari to 
reply? Yes* the firat nan's questioning (b) and th* rock 
falling (a) caused it. So an n s" and a *'b" la entered In 'he 
cause column of content unit <c>* Hotter that both the event 
(s) ami the question (b) are both causes ot answering (O* 



c * 



A atone rolled down the hill* 

"What was that?" he .sake d* 

"Just a rock/ 1 the other replied. 



(129) 




4. 1*3 Character Paraphrases - often a character vltt describe an *vent 
that has already been d*scrlhed by the text. In these Instance*! the 
character's description paraphrase) Is not considered to be a cause. To 
see this, Identify the causal relations In the following example: 



Your responses to the causal questions should have been *s follow*; 



a. Are there prior event/states that cauaed the raccoon to be in 
the tree? So, ao a daah is entered In the teuae column of 
unit (a)* 

bf Are there prior event/atate* that caused the man to exclaim 
that there was a raccoon In the tree? Yea, the rar moon's 
pn-seace In the tree caused It* Therefore an "a" la placad 
In the cauae column of unit (b)* 

c* Are there prior event/a'stee that caused the men to run frost 
the raccoon? Yes, the raccoon'a presence In the tree caused 
It* Therefore an "a" 1* placed In unit c'a causa column* 
Unit <b) Is not the teuse of their running because It la * 
redeacrlptlon of unit (a)* 



There one exception to the rule that character parephreaee of the 
text are not considered causes* Often * character i 1 describe event 
that has already been described by the text but will do so Inaccurately* 
thl* case either rhe text description or the character paraphrase can 
be a cauae of a subsequent action. To see this, Identify the cauaal 
relations In the following example* 



030) 



b* There waa a raccoon in the ttee, 

b. "Look there Is s raccoon!", the men ssid* 

c* They ran from him. 



(130) 
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(Ill) 



** There wee * rectoon tti the tree* 

b* "Vnk chet* le • bendlt In the tt«, rt »^ld the ten* 

c* They ren fro* Ma* 



Tour retponee* should have been at follow* ; 



(131) 



** Ate there prior event/etetee thet teu*ed the rettoon Co be la 
the tree? No, so • daeh le plated tti the cause tolumm of 
unit (•)* 

b* Are there prior event/etatee that promoted the men to eey 
that there mm e bandit tti the tree? Tfee* the reccoon being 
In che tree (a) csueed It* therefore sn ^e" le plated In the 
csu*\* column or unit (b)* 

t* A« there prior event/fttetee thet promoted the sen to run 
sway? tee, their ftistonceptlon thet there le e bandit In the 
tree (b) csused It* therefore e **b* le pieced In cause 
toJ'jfcn of uilt <t)* Here the theretter deecrlptlen <b) le 
idsnriru-t ee cht tsust* betauee It differs from the text*e 
deetrlptl *n of :hc seme event (s)* 



4*1*4 Extended Dielogue - When en overt behavior tonslets of « summery 
attlon end component sctlon*» typlcslly only the summary action le a teuee 
or subsequent event/etates* In contrast to this any component of extended 
epeeth or thought ten be a ceuee of eubeequent event/etetee* To eee thle» 
Identify the tomponentlel end causal relation* tn the following example* 



e* Jt 11 boeeted to the newcomer* "Ou neighborhood 1| to 
eere 

b* that we are not even going to locV ^ p 0ttf a uver 

c* when we leeve for vetetlo** M xt week*" 

d* The next week* the r>eweomer stole their ellver* 



Tour rtsp0f<£3* to the teueel questions ehould be ee follower 
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La bottting that tha neighborhood It m(i • cqmpooaat of 
toother event/ttatt? tarbapa* toofclttg tbnd, vt notlct that 
uattt t, h and c tre til part of tn extended dialogue* 
Therefore, on* of the** unite trill bo the euaaery event and 
th* reaalalftg tta>» component • of that eunmer? event* In 
order to decide ufclth unit will bo tho euamar? wait* the 
unlit that er* caueee of tube* quant unite auet flret bo 
decided* Thu* wo efclp down to unit (d>* 

c* It tht newcomer' t eteeLlog • tomponent of another 
event/ erete? No* to • deeh ehouLd bo pat In th* 
component column of unit (d>* Are th*r* prior 
*v*nt/etetee that ceuted rhle event/etetet hearing 
that Jill wee |oln« eway (c) end Leaving bar etLver 
unlocked (b)» prompted it* So *V* aod **c H ere entered 
tn tha ceue* column of wait (d>* notice that til th* 
unite contained tn th* extended dleLogue war* cendldeta* 
for catalog eaheequeot unit (d>* ttalte (b) tod ( c ) vara 
both aoLactad bacauae of th* judgment that if either of 
than had boon omitted, tht newcomer would not have been 
prompted to hreefc Into th* nana** In contract » had unit 
(•) bat o omitted* tha ne wc omer etlLL would hew*, been 
prompted to aree* *a* having ld*ntlflad which unite of 
tha extended dialogue ceuaed et»bte*w*nt evaat/etetee, un 
can decide which of th*a* unite will ba daaignatad tha 
eonmary mot, tha rule It that th* flrat unit of 
extended thought or epeech that caueee • eubaequent 
eveat/etete It eeLected •• tha euemery event* Thue+ 
unit <b) it th* eunmar* event of th* extended dltlogua 
At thle point* m can go bach and flnleh th* 
cuaLrtle o* thaa* unite* 

Lt bo*ettug that th* neighborhood It eefe • component of 
tooth* r *vent/etete! tee* lt lt • component of boat ting that 
JILL len't going to hide h*r • liver <b>* So • *V lt entered 
In unit (•)'■ component column tod con a* quern Ly • daeh lt 
*ntar*d In «mtt <e)*e ceute column* 

Lt bottling thtt tha t liver will ba Laft out • component of • 
tuamary avent/etete? Ho, *o t dtth lt entered In unit <h}*e 
compon*at : coluea* Ate there prior eveot/etetee that cr^ed 
JILL to boa tt that aha wae going to leave bar t liver out? 
ho, to • daah lt antarad la unit (b)'e ceue* column* 

Lt mentioning that JUL lt going on vecetiou t component of t 
nummary eveat/etate? tee* lt lt t component of boattlng that 
JILL lao*t go log to hldt bar t liver {*)* So a **h H lt anttrad 
in unit (c)*t conpoaant coLiami tod Gona*quantLy a daah lt 
antarad In unit <c)*t cava* coLtaaa* 




4*1 Oompi**ltl*# Of fnctttltr Sutot 



4.3t*l taott«M * Brno t ion* tr* • e ft—on typ* of cfcortct*r ttot* thot tro 
nUm of tfMti* tb •#* to!** identify tn* cdcttti rtittlom* U 

** Jam teomamd on tlLLf't ttnd ctttt** 
b* itLLr got tngry 
c* *nd hit Jim* 

tour rttpoout to th* ctuotl ojotttlont thouid H*vt boon *t follow; 

(155) 

t» Art th*ro prior imt/itittt that cnotod to troop on too 
Mnd cotti*? tto* to • dtoh it pat to unit (•)*• ctoot 
column* 

b* Art thtro prior ovoat/ttttto thtt ctuotd till? to i tco t 
tngry? fro* J*n**t tramping of tho **nd ttttltt (t) c*u**d 
It* Thut to *V* It pvfc In unit <b>*t ctoot column* 

c* Art thtrt prior ovoot/ttttto thtt ctutod till* to hit Juno? 
Ytt* Jnn**t ttonplng of too tond ctttt* ctutod It* fttlr't 
tngor It not tho com* of nit hitting Jono* toctoo* tlllr't 
hitting rttpono* It dlrncttd tt th* ctut* of hit tog*** 
j*ne* Mil*** nngor mortly ottomponlot Chit hitting rotpo*** 
rtthor thtn ctuting U* fhut* tn it *nt*r*d In tho ctuo* 
column of unit: (c)* 

In gtnortl vhonevor tn *v*nt ctu#«t tn omotioo* tho *v*nt* ond not 
th* emotion* it tho ctut* of eh* bthovlortl r**poo*** Tbrr* *r* + howtvtr* 
two tnetptloot to th* f*n*r*l rul* thot omotlont tr* not ctutot of 
tuhMqutnt ovont/tttttt* Vk flrot It uhon th* ottlon tubotqotnt Co tho 
**oH-»i do*t not lovoW* tho coot* of tho **otloa* to tt* thlt* Idontlfr 
th* couo*l roUtlont In the following **«mpl*: 
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a* Jane stooped on Billy' • sand taatle 
b* Hlly tot angry 

c* and liter puehed Frantla for no good reason* 



v tour r§§ poo M§ to eh* tauaal queatlona should heva been ea follows: 



a* Are' there prior event/atatea that tauaed Jane to stoop oo tht 
tsstls? Ho* to a Attn ahoold be eotared In unit {«)'• tauee 
toluan* 

b* An there prior event/atatea ttwt taused Billy to get entry? 
Yss* Jsne's stooping of toe tittle (•) caused It* So, en *V* 
should be plated in unit (b>*a tauee tolunn. 

t* Are there prior event/atatea that tauaed Billy to puah 
Praatla? Tea* Billy's angry state (b) caused It* Tbua* a 
%** la entered In unit (t)'a tauaa tolusm* In tbla example 
Billy's sngsr la a tauee beteuee It proapts a subsequent 
sttloe (pushing FrantlS) that doea not involve the tauee of 
the amotion (Jsue*s stooping)* 



The aetond exception to tha rule that emotions do not tauea 
aubaequent events Is vhen tbe tauae of an enduring emotion is not 
seetlfled* To see this, ldsntlfy the tsusal relstlons of the following 



a. Are there prior event/states that tsused Billy to betone 
depressed? No* so s dssh Is entered In the esuae tolusm of 
unit (a)* 



cm) 



example ; 



(115) 



a* Billy had been depressed for days* 
b* He aat down by hlaeelf* 



Tour responses should heue been aa follows; 



(115) 
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b* Are t^ere prior event/etetee that ceueed Billy sit down by 
hlmselft Tee, Billy's depression ceueed hi a to tit by 
himself, to to "a* it catered la the cium column of unit 
(b)* Her* do hoc know whet made Billy depreeeed, to the 
only ceadldete for the ceute of Billy's sitting *• hit 
depression* Hot Ice tbnt thlt rule sppllee oaly to enduring 
emotions* H»d t wore typlctl, traneltory e not Ion been 
portrsyed* t missing event/etete would heve been Identified 
ss the csuee* 



4*2*2 Che esc tec Habits And Traits* - When a character reacte to en event 
In « peculiar u*„ thet le explainable by a trait or habit* both the trait 
(habit) and the event coneldered to be csusee* To see thle, Identify 
the csuaal relationships In the following example: 



e * John wae mesn* 
b * He eew e dog 

t* end kicked it* 



Your responses to the caueal questions should have been as followa: 



a * Are there prior fvent/etates that caused John to be mean? 
NO, so a deeh Is entered In the ceuee column of unit (a)* 

b* Are there prior event/etatee that caused John to aee the dog? 
No, eo a daeh la entered In the cause column of unit <b)* 

c* Are there prior event/states that caused John to kick the 
Jog? tea, his being mean (e) and seeing the dog (b) prompt 
hla to kick It* So both an end a "b n are entered In the 
cause column of unit (c)* Here* eeelng the dog would not be 
e sufficient reason for kicking the dog without the trelt of 
being meen, eo both are Identified as causes* 



(136) 



(136) 



52 





4*2*3 Gftvitoftteatel Ststee * Waiting fot environBentel ststee to return 
to * norm* I ot previous stste, (e*g*# waiting fot night* waiting fot 
soatone to teturq or leeve*) can be • cause, to tec this* Identify the 
causal tetetlote In the following exmpleet 



Yout teeponsee to the ceueel queetlone ehould have been ae follows: 



Ate thete ptior event/etetee that caused It to stop reining? 
to • dash Is enteted In the ceuse cotian of unit <e) . 

b* Are thete ptlot event/states that caused Joan to ©ov the 
lawn? Yes, the feet that It has • topped tslning (en 
envltonaentel stste tetutnlng to nonaal) prompted 1c* 
Thetefore en "*** !• entered in the cause coltna of unit (b) . 



4*3 Complexities Of Event Sequence* 

A c&us? that occurs ptlot to a quetled event/state In the portrayed 
event sequence may appest subsequent to the queried *vent/*tat* In the 
text* 10 see the effects of this* Identify the causal telatlona In the 
following exesple; 



a* The casp counselor we* toaalmt outside the fliess hf 

b* when he heard didcsrdint founds coning froi Insld 

c* He sttode Inside rfe MM hall* 

d . The counselor was angty 

e* when ft* found the chlldten fighting* 



Your tespooses tu the causal questions should have Wen as follows; 



(137) 



«* It stopped telnirut, 

b* so Joan no wed the lawn. 



(137) 



(138) 
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(138) 



a, Are there prior event/states that caused the counselor to 
roam? So, to a dash la enrered in unit («)'*> "cause" column, 

b, Are there prior event/states that caused the discordant 
sounds? Yes, the chlldrja's fighting (e) caused the 
discordant sounds* So an *V' it entered ia unit (bT's cause 
column, Notice that although the fighting (c) appears In the 
text after the discordant sounds (b)» tn the portrayed event 
sequence the fighting precedes and causes the sounds* 

c« Are there prior event/states that caused the counselor to go 
Into the ocas hall? Yes* hearing the discordant sounds (b) 
caused it. Thus a "b" ts entered tn unit (c)'g cause colunn, 

d, Are there prior event/states that caused the counselor to get 
angry? Yes* the fighting (c) caused it. Thus afl "e* Is 
entered in unit (d)'i "cause** column, Hotice that here again 
is a cause that appears *,fter the caused unit in the text 
though before the portrayed event in the portrayed event 
sequence* 

e, Is there a prior cause of the fighting? No» 90 a dash Is 
catered in unit (e)'e "cause" column* 



5,0 CLASSIFYING UHITS 

Now that the content units* and their connecting relations have been 
identified* the unl ts can be classified as central , supportive or 
distracting, central content is that Which comprises the skeletal plot of 
the story* supportive content fleshes out the skeletal plot with detail 
snd repetitions that clarify, amplify* or highlight the central content, 
distracting content Is composed of "dead-end" event sequences that are not 
pert of the »k*l*Lai pi^** 





The clsssif icstlon of content unit* *«* central > supportive or 
distrscting U done in two steps* First central content 1* identified* 
then the rosining noncentral units tre classified as either supportive or 
districting* Esch of these steps will be discussed in turn * 

5*1 Identifying Central Content 

There are two steps to identifying central content units* The first 
step involves classifying connected units (*i*e*> units with an entry in 
one of thel. relation columns) as either central or noncentral* The 
second step involves identifying the unconnected units that are central* 
Bach of these steps will be described in turn* 

5*1*1 Connected Units - the general strategy for identifying central 
connected units involves starting at the end of the story and Identifying 
the sequence of purposefully and causally connected event/states that 
takes the reader through the story; the specific algorithm for doing this 
Is: 

1* Identify the j^st Central jfalt 
U the last (or next) unit: 

a* Has no entries in *ny of Its relation columns* OR 



b* Is an overt action with an entry in Us component column* OR 

c* Is a part of speech or thought that Is not judged as 
portraying T*rt of the gist of the speech or thought, niEK 

begin the procedure again at # 1 with the next prior unit* 
Otherwise* classify the unit &s central and begin the procedure 
again at # 2 with the newly classified unit* 
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Advance jrom Unconnected Units 

If the last unit Identified as central (called here "old") Has no 
entries In any of It* relation columns the procedure la begun 
again at t 1 with the next unclassified unit. Otherwise go to t 
3; {Obviously, If thla la the beginning of the story you have 
finished and should stop,) 

3* Check for Summary Events 

If the old unit portrays overt behavior and has any entries in 
Its component column, those entries are classified as central and 
the procedure begun again at I 2 with each of the newly 
classified units. Otherwise, go to t 4. 

4 ■ C heck for Purposes 

If tu* old unit has any entries In its purpose column, those 
entries are classified as central and the procedure begun again 
at $ 2 with each of the newly classified units. Otherwise go to 
* 5. 



5*w Check for Causes and Disruptions 

If the old unit has entries In either Its ciuse or disruption 
columns, those entries are fiassi f i**d a& central, and the 
procedure begun again at # 1 with each of the newly classified 
units. Otherwise, go to #6. 

6. Check fo£ Enablements 

If the old unit has any entries In lie enable column, those 
entries are classified as central and the procedure begun again 
at * 1 with each of the newly classified units. If there are no 
entries In the old unit's A nable column, a mistake hasten made 
and tne algorithm should be started over again. 



in ^rder to see how this algorithm works, consider the following 
example for which the relations have been Identified! 
<IV»> 

UNIT TEXT ' M P C D E 

a. Homer lived on a farm. - ™ - - - 

b. Every morning he milked the cows. - - - - - 

c. One day Homer went tr the pond - - - - - < 

d. and met hla friend Ben. - c - - - 

e. The boys cut some logs f - - - - 

f. and they built a raft* - d - - - 

g. As they were finishing, f _ _ - _ 
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h* Homer's oldsr titter cmm* down the P*tb - - - f - 

1* snd yelled* "Homer, get up to tbe houoe J - - - - 

J* end milk those cwtl" - b * * - 

k* "Ob «11 right," Hotter yelled Nek* 1 - - - - 

1* So Hotter eterted up toward the barn* * - j - * 

m* gen followed blm* - - j - - 

it* They got smile end etoole from tbe ehed p - * * - 

o+ end began to milk the cowa* p - - - * 

p* They ttcb milked else cows * - Ijm - - - 

q* They brought the ml lk to tbe house p * * - - 

r* end then they heeded beck to tbe. pond* - q _ ~ - 

e* When they flnlebed tbe reft, f * - - ~ 

t* they boerded It u - - - - 

u* end floeted out to the middle of tbe pond - f - - - 

v* After they bed drifted for e while* u * - - * 

w* they went to ehore* y - * * - 

** Then using their lunch •• belt, y * - - - 

y* they eterted to fleb - - -i - - 

t* end ceught two bullhead e* - y * * - 

m-t [They Meat beck home) - z - - - 

m* They cooked the fleb et hose* - ml - - - 



The reeulte of epplying tbe olgorlthm to tbte example le glvett below* 
Unite cleselfled ee ceatrel ere deelgneted by e "C* written uent to their 
unit number (letter)* 
(139) 



UOTT CE» TEXT M P C D 8 



e* 




Homer lived on e farm* 








b* 




Every morning he milked tbc cows* 








c* 


c 


One dey Homer went to tbe pond* 








a* 


c 


end met bis friend Ben* 




c 




e* 




The boys cut eome loge 


f 






f* 


c 


end built e reft* 




d 




8* 




As they were finishing. 


f 






b* 




Uomer*e older eleter came down tbe path 






- f - 


1* 




end yelled, "Homer, get up to tbe bouee 


J 






J* 




end milk those cows!" 




b 








"Oh ell right*" Homer yelled beck* 


1 






1* 




So Homer eterted up towerd tbe hern* 






J - - 


m* 




Ben followed blm* 






J - - 


ft * 




They got palle end etoole from tbe ebed 


P 






o* 




and beg en to milk the cows* 


P 






p* 




They *«cb milked else cows* 












They brought the milk to the b*uee 


P 






r* 




snd then they heeded beck to tbe pond* 




q 




e* 




When they flnlebed tbe reft* 


f 






t* 




tbey boarded It 


u 






u* 


c 


end floeted out to tbe middle of the pond 




f 
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v* After they had drifted for a while, 

w* they went to shore.* 

X* Th*n u*lflg their lunch a* bait, 

y* C they started to fish ' 

C and caught two bullheads, 

a-i C (They went beck ho*ej 

aa* C They cooked the fish at hone* 



a 



y - 
y - 



y 



The. central content Identified In this example was Identified by 
applying the algorithm in the following manner: r 'rst the last central 



(as), the last unit A the story* This unit does have an entry in one of 

its relation columns (step la?; Therefore unit (aa) is classified as 

central and the algorithm continues with this newly classified unit at 

Step 2, Unit (aa) does bave entries In Us relation columns (step 2}» 

therefore, thf process continues with this 'old' unit (aa) at step J, 

Unit (aa) does not have any entries in its component column (keep 3), 

so the process continues with step 4, Uni 1 : (a*) does have entries in Us 

* 

^urpose column (ro-l)* Therefore *(m-l ) [missing event 11 is classified 
central and the procedure t* bp^un again with this newly classified unit 
(iB-I ) at step 2, 

EJnlt (m-i) does have an erttry in Its r<_.jtion colutsn (step 2); it 
does not have an entry in either its component column (step 1) or its 
purpose column (ste*- 4)* It does*, however* have an entry (z) in Its canae 
coluan (step 5)* Therefore, unit (z) Is classified as central and the 
process begun again with this newly classified unit (z) at step 2, 

Unit (z) has an entry in one of Its relations columns (step 2); does 
not have an enrry In 'ts component column (step t>; but does have an 
entry (y) in its purpose column (step 4)* Therefore (y) is classified as 
central and the process continues with unit (y) at step 2, 
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Unit (?) does have *n entry In one of It* relation column* (step 2); 
It does not have an entry In Its component colusu (step 3); or It* 
purpose column (step 4); but does have an entry In its cause column (u) b 
(step 5)* Therefore, unit (u) is classified as central and the process 
begins at step 2 with the newly classl;led unit ( u )* 

Unit (u) does have an entry in one of Its relation columns (step 2); 
it does not have an entry in it' component column (step 3); but does have 
an entry (f) In its purpose column (step 4)* Therefore* unit (f) is 
tlasslfled as central and the process begun again at step 2 with the newly 
classified unit* (fK 

Unit (C) has an entry in one of its relation columns (step 2); It 
does not have an entry in Its component column (step 3); but does have an 
entry (d) in Its purpose column (step 4)* Therefore, unit (d) is as 
central and the process Is begun again with unit (d) at step 2* 

Unit (d) does have an entry in ot>e of Its relation tolumns (step 2); 
It does not have an entry in Its component column (step 3); but It does 
have an entry <t) In its purpose column (step 4)* Therefore* unit (c) Is 
classified as tentral and the process Is begun again v lth unit (c) at step 
2* 

Unit (t) doe* not have any entries In Its relations columns (step 2>» 
so the protess begins again vlth the neat prior unit, (b) at step }* 

Unit (b) has no entles In any of Its relation tolumns* 9 o the process 
begins again at step 1 v lth unit (a), the next prior unit* 
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Unit (a) ha* no entries In any of its relation column** •<> the 
process begins again with the n^xt prior un*t* In this case, there 1* no 
prior unit, and thus the algorithm Is completed* 

5*1*2 Unconnected UnUe - The second step In classifying units as central 
or non^entrel involves Identifying the unconnected units that are central* 
The only unconnected units that are classified as central are tho*e that 
Introduce cMln character*. In exaaple (119)* the only lr,csnce of . Is Is 
unit (a) rtilch Introduces the main character Homer, 

V2 Classifying Noncentral Content 

One- the units have been classified as central and noncentral, the 

noncentral units are further classified as either supportive or 

distracting* To do this; 

I* The central content ot the Is divided Into episodes* 

2* ton-central content within each episode Is classified as 
supportive or distracting* 

Each of these steps will be described In turn* 

5*2*1 Central Episodes * Identifying episodes involves identifying the 
transitions frog one episode to the next* That 1*> It Is a problea of 
Identifying episode boundaries* 

Episode boundaries are identified on the basis of whether there Is 
goal shift within the central connected units by asking; Was this central 
event/stste performed in order to bring about the next central 
event/stste? If not* that next unit narks a shift In a goal* 
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1 There are* however* two exceptions to this rule* First, * shift fro* 
a setting-like statement to 4 character Action It not considered to be • 
goal shift. Second* a shift from an occurrence or action that follow* 
setting statements to a reaction that Is Initiated by the occurrence or 
action Is not considered to be a goal shift that marks an episode 
boundary » 

To sec how this goal shift questions works, consider the central 
connected units from example <139K 
(139) 

c» One dav ttomer went to the pond 
d* and met his friend, Ben* 

so the boys built a raft* 
u* They Hosted out to the middle of tne pond » 
y* They started to fish 
s # and t sught two bullheads ♦ 
n-U (They vent back home] 
t aa* and cooked the Hsh at home. 

The results of applying the goal shift question to this example Is given 
below* Episode boundaries are marked by a line ( — )* 
U39) 



c * 


One day Homer went to the pond 


dt 


and met his friend, Ben* 


f* 


so the boys built a raft* 


u* 


They floated out to the middle of the pond. 


y* 


They started to fish 


z ♦ 


and caught two bullheads* 


a- 1 * 


(They went back home] 




and cooked the fish at home. 



This episode boundary was Identified by answering the goal shift question 
in the following manner; 
(139) 

c* Did Homer go to the pond (c) in order to meet Ben (d)? Yes» 
so no episode boundary Is Identified ♦ 
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d* Did Hotter *e«t Bm st tb* pood (d) to order to build * raft 
(f)? Yss ( so no episode boundary Is Identified* 

f* Did the boys build a reft <f> In order to floet out In tn* 
pond (u)? Probably* to no episfr** boundary Is identified* 

u* Did the boy* flost In the pond (u) lit ^der to fleh (y)? 
probabiv not* Since no setting t^lUstlng evsnt is 

Involved, sn episode boundary Is Berk*' between units (u) end 

y* Did the boys fish (y) in order to catch something (a)* 
Probably* so no episode boundary la identified* 

r* Did the bays catch the fUh (at) in order to leave (aW)? (A 
less confuting w*.y to ask the question In this esse Is, "Did 
the boV* Intend to leave after they had caught something?) 
Yes, so no episode boundary is identified* 

*a* Did th* boys go bsck hove In order to cook the fish? Yes* so 
no episode boundary Is identified* 



.$*2,2 Supportive And Distracting Content - The episodes Ju*t Identified 

\ are used to clarify noncentral units as either supportive or distracting* 

To do this* the following algorithm is used: 

\ 1* deck for the Beginning of a Distracting Sequence 

^ if the current unit Is an action that taarke s shift In goal, or 
the Introduction of a new goal* that cannot be considered part of 
\ the overall goal defining the episode containing €he closest 
previous central unit* classify it as distracting and continue 
the slgorithn ulth the next noncentral unit at atep I 4* 
Otherwise* go to atep # 2* 

2* Check for Supportive Units 

tf the current unit; 

a* carues, enables* ur disrupts a subsequent central unit; OR 

b* describes tne plan or goal of central content; OR 

c* la not an action end la caused by or Is the purpose of a 

central or supportive unit* OR 
d* la a component of a centrsl or supportive unit* OR 
e* Is an unconnected unit describing the setting of central or 

supportlvs content or their characters* Oft , 



e 
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f. Is sn unconnected Introducing • chsrscter sppesrtng in • 
csntrsl spisods* THE39 



classify the unit as support tvs snd continue the slgorlthn with 
the n**t noncentrsl unit st step # l» Othefwlss go to stsp f 3* 

3* Cfteck for the ending of the dlstrsctlog tequencs. 

If tntr* It • csntrsl unit between the current unit snd the leflt 
Identified districting unit the !sst Identified, 50 to stsp f U 
Othetwtss, rlssslfy the unit as districting sod continue the 
slgorlttn with the nsxt noncentrsl unit tt step * 2* 

4* Check for &e*sLnlog Distracting Content 

If the on * hss not been classified yet* It it districting. To 
•eke sure • uLsteks hs* not oeen mede» the unit should fit Into 
one of the following cstegorles: 

a* Enables or csuses a districting unit * 
b* £s«crlbes the setting of * districting sequence 
c» Introduce! • aloor character who doesn't sppe«r In • ccntrsl 
episode. 

After checking thst Che unit fits Into one of theae cstegorles, 
clssslfy the unit •• districting snd continue the ilgortthn with 
tho. next noncentrsl unit at seep * 2* 

fb see how this slgorltta works, consider exanple <139) •• analyzed 

thus fsr: 

< 139) 



UNIT CEN TEXT H P C D E 



e * 


C 


Hosier llvsd on 0 fsm* 








b» 




Every ttomlng he oil I ked the covs ♦ 








c » 


C 


One day Hosier vent to the pond. 








d. 


C 


•nd set his friend ben* 


- c 






e » 




The boys cut sose logs 








f* 


C 


built • rsft. 


- d 






g* 




Aft they were finishing* 








h. 




Hosier' • older sister cane down the path 






f - 


1 . 




•nd yelled* "Hosier, get up to the house 
•nd milk those cows!" 








J* 




- h 






k. 




"Oh til right," Hover yelled bsck* 








1. 




So Hotter stsrted up tovsrd the barn* 




J 




&» 




ten followed hlnu 




J 




n* 




they got palls snd stools f rem the shed 








o# 




%nd began to silk the cows* 








P* 




Tbk? ssch silked six conn* 


- 










They brougnt the allk to the hojse 


P - 
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t * and then they heeded h^k to the ***ftd. 

Uheft they flulehed the Teft* f 

1* they boerded it u 

u* C and floated out to the middle of the pood - 



v» After they h«d drifted for a while* u - - - - 

v« they went to shore* y - - - - 

x* Theft uelftg their Lunch £« belt* y - - - - 

y* C they »tert*£ to fish - - u - - 

** C aftd ceught two toll head*. - y * - - 

*~1 C {They uvttt tuck hone] - z - - - 

aa* C They cooked the fish *t home* ml- - - 

The re*Ute uf applying this algorithm to exemple ( » 39) 1 *veo below: 



<m> 

UKIT CEH 



mi 



* P C f) E 



** 


c 


Homer llvt-4 oft * farm* 






b* 


c 


fevery turning he milked the com* 






c* 


C 


One dey Homer went to tho pond 






d. 


C 


«nd net hi* frleid Ben, 


- c 




e , 


s 


The boye cut aom* lag* 






f. 


c 


ao they built a reft. 


- d 




S- 


s 


At they were finishing* 






h* 


0 


Ho»er'» older eieter cue down the peth 




- f - 


1. 


D 


«ftd yelled, "Homer, get up to the home 






J* 


D 


«nd milk those cow*?** 


- h 




k* 


D 


"Oh ell right*" Hover y*ll*d back* 






1, 


D 


So Homer started up toward the berft* 




J ' 


9, 


0 


Beft followed him* 




J - - 


ft, 


0 


They got pall* «nd etooU from the shed 






0* 


0 


and begeo to milk the cowe* 






P* 


D 


They eech milked six cows* 






q- 


D 


They brought the milk to the houee 






r* 


D 


end theft they heeded back to the pond. 


- q 




** 


S 


When they flnlahed the raft, 






t . 


S 


they boarded It. 






u< 


c 


eftd floeted out to the middle of the pond* 


- f 




v. 


s 


After they had drifted for awhile 






w. 


s 


they went to shore* 








s 


Tttfft tttiftg their lunch «« belt, 






y* 


c 


th^y eterted to fish 




u - - 


9*1 c 


(Thoy weftt beck home) 


- z 






They cooked the fUh at hose* 


- ml 





The aupportlve mod distracting unit* were Identified In the following 
■anner i 
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b« The habit of milking the cuws every day i* not an action 
{step 1), but does describe the main character, Rotoer (atep 
2)* Therefore, unit (b) Is classified as Supportive, and the 
algorithm la continued wich unit (e) at step # I, 

c» Gutting the logs does not «ark a shift In goal for the raft 
building episode (atep D* but It la a component >f the 
central unit of building a raft (step 2), Therefore unit (e) 
la classified aa supportive and the elgotlthm Is continued 
with unit (g) at step # 1, 

g* The restatement of finishing the raft does not nark a shift 
in goal from the first centtal epl£$d*^of building a raft 
(step 1), but It does describe central /content unit (f)* 
therefore, unit (g) is classified as supportive and the 
algotJtta Is continued with unit (h) at step # 1* 

h* Honter's sister cosing down the hill does nark a shift In goal 
from the raf t-buildlng episode* Thetefore, unit (h) Is 
classified as distracting and the algorithm la continued with 
unit (l) at step # 2* 

I* Units (l-r) do not enable, ' iuse, describe, nor are they 
components of centtal or suppottlve content (step 2], They 
are not separated from tfte ptevlous ^distrac ting units by a 
central unit (step O * Therefore, units (l-r) are all 
classified as distracting and the algorithm is continued with 
unit (a) at step # 2* 

** Finishing the raft is a redescrlptlon of central unit (f) 
(step #2)* Therefore, unit (s) Is classified as supportive, 
and the algorittaa l* continued with unit (t) at step I 1, 

t* Boarding the raft does not mark a shift In goal from the 
first central episode of building a raft (snep # 1), but it 
Is a component of central unit (u) (step 9 2K Therefore, 
unit (t) ts classified as suppottive and the algorithm 
continues with unit v at step # t» 

v* Drifting does not mark a shift from the first central episode 
of building a raft (step # 1), but It dr?a describe central 
unit (u) (step # 2)* Therefore, unit (v) fa classified *» 
supportive, and the algorithm Is continued with unit (*) At 
step 

w* Returning tc shore does not mark a shift from the second 
central episode of fishing (step # l) r but It is a component 
of central content unit (y) (step # 2)* Therefore, untc (w* 
Is Classified as supportive and the algorithm Is ^Ottt'nued 
with unit (x) at step # i* 




x, Using their lunch as b#lt does not mark a shift from tfee 

second central episode of fishing (step # l>, but It la a 

component of central unit <y) (step # 2). Therefore! unit 
<y> is classified as supportive. 



6,0 DIVIDING XOHTEtTT UNITS INTO SUBUSITS 

s You have now completed the procedure for Identifying centtal , 
suppottlve and distracting content contained in narratives. Fot some 
applications* it is also useful to further divld. content units Identified 
by this analysis into sub units that portray the components and modifiers 
of events and states. Dividing a content unit into subunits consists of 
two steps: 

1, Tne gist of the portrayed event 0 r state is Identified as a 



2. the remaining i» vent/ state » components, ad jectlvegi adverbs » 
conjunctions, and phrases are identified as subunits* 

t 

Oil Identifying the Gist Subunit 

the gist subunit of a unit portrays the gist of the event or state* 
It contains the main predicate 0 f the unit and its ' obligatory 11 arguments, 
the nature of the obligatory arguments vat tes with the type of event or 
state portrayed* The events and states we will consldet are overt 
actions, occurtences* perceived events, speech, thought, knowledge states, 
physical states, emotions* traltsi deslresi and preferences. 



subunlt* 
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6*1.1 Overt Actions - The gist of ove't actions Is the execution of the 



action or occurrence. It consist* of the main verb and who "performed" 
the event (agent). If present, it *iso contains who or what It was 
performed on (recipient), the destination of the event, or if the 
destination 1* absent, the source or starting point* Consider the 
following example*; 

(140) John knocked savagely at the locked door. 

(141) Nick hit the wet ball from the tree to Bill* 

(142) Yesterday, Jane left the house in a hurry. 

The gist of (140) is "John knocked at the door." It contains Che 

verb portraying the action (knocked), who performed the action (John), and 
the object acted upon (at the door) * 

The gist o* (141) Is "Nick hit the *.* ball to Bill"* It contains 
t'io verb portraying the action (hit), who performed the action (Nick), 
thv. object acted upon (the ball), and the object's destination (to Bill). 
Notice here that although both the source (from the tree) and destination 
(to Bill) are portrayed* only the destination Is included In the gist 
subunlt * 

The gist of (142) is "Jane left the house 11 * It contain thtt *erb 
portraying the action (left)* who performed the sotJort (Jan<*\* and the 
action's source (the house). Notice hen. that since no destination is 
portrayed, the source is Included In the gljt sub*wlr. 

When the agent* verb, recipient* destination (or source) of an overt 
action Is portrayed by a noun clause (s?e secttof 1*4*2), It is still 
induced as part of the gist subunlt* mis is true for the gist subuni 
of any event or state* Consider the following examples* 

(143) The boys finished what they were doljjft * 

(144) Whoever gets t p^ first waters the. garoen. 

( 145) The woman g**« the lad what he wanted . 

Rach of these examples contain a noun clause vhich has been 
underlined* Nonetheless, pach example portrays onW a ^LJtt subunit* 
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6*1,2 Occurrences - Occurrences are ^artr&yals of Inanimate events caused 

by natural forces. The gist of occurrenres, like overt actions, is the 

execution of the event, It -consists of the same rotuponents that 

the g 1 Si> of overt actions consiatsofi the verb portraying the event, what 

"perfomed" the event, who or what the event acted upon* and the event's 

destination <or Its source if no destination »d specified). Consider the 

following examples:- 

<U6) Suddenly, the wind tore through the thatched huts in the 
village, 

<U7) The aossy boulder rolled Hovn the hil 1 k> the river. 

The gist of (U6) is "the wind tore through the huts," It 

contains the verb portraying che occl. rence (cor**), grtiat "performed" the 
occurrence, (the wind), and the objects acted upon (the hutO, 

The fctst of (T%7) is °The ,,, boulder rolled ♦ *i> the river". It 
contains the verb portrayinft the 'occurrence (rolled)* whar was acted upon 
(the rock.), and the destination of tht* occurrence (to the river), 

6,K3 Perceived Events " Ocrurrences, and overt artions that are 
perceived by another character, are treated differently froro those already 
Introduced* Consider the fol lowing examples; 

< U8) Sue frearj the lamp fall, 

<U9) George flaw Sam leave the hotise. 

The gi»t of < 148) is "the l*"ap fall". It includes the verb 
portraying the occurrence (fall), and the object involved (the lamp) > but 
does not include Sue's perception of the occurrence ( Sue heard) , 
Similarly, the gist of ( U9) is "Saa ienve the house". It contains the 
verb portraying the action (leave), who perforated the action (Sao) and the 





source of the action (the house). It does not Include George's perception 
of the sction (George saw). 

6.K4 Speech, Thought, tad Knowledge States - The gist of speech (what a 
person says), thought (what a person thinks), and knowledge states, (what 
a parson knows) is n^t the execution of the event, such as "He said", "He 
thought*', or "He knew", rather the content of what la aatd or known is the 
eve^t or state.* Consider the follcwlngl 

(ISO) Karen knew that Bob fouad the old, rusty ring. 

< 1 SI ) Yesterday, Mark said, "Bozo deftly jumped from the porch!" 

The gist of (ISO) Is "Bob found the ... ring" because "Job found the 
old rusty ring* 1 Is what Karen knew and the gist of this expressed event is 
"Bob found the ring". Thus, once tne evot or state comprising the 

content of the speech or knowledge state has been identified, the g'st of 
the event or state is identified like any othec event or scat* . 

Ttv2 gist of (151) Is "Bozo Jumped from the pore*** Bozo's 

jumping is the event described by Mark. Tbe gist of ^his event contains 
the verb portraying the action (jumped), who performed the action (Bozo), 
and the source of the action (from the porch). 

6*U5 Physical ftates, Emotions And Traits - The gist of physical state*, 
emotions, and traits consists of the verb portraying how the state, 
emotion or trait Is manifested (e*g* tj smelled, looked, was) ► the nature of 
the state, emotion, or trait (e*g.» sweet* happy, mean), and the object or 
person possessing the state, emotion, or trait* Consider the following 
examples; 
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(152) The artificial rotes did not smell very sweet* 

(153) The old, smelly hag appeared to be happy, 
054) Whoever bought that old farm wan rather wise. 

The gist of (152) 1* "The ,,* roses did not smell ,*• sweet 11 . It 
contain* the verb portraying how the state is [Manifested (did *.« smell)* 
the nature of the state (not .«* sweet), and the object possessing the 
state (the roses)* 

The gist of (153) is "The ««, hag appeared to be hapi>y". tt 
contains the verb portraying how the emotion is manifested (appeared to 
be), the nature of the emotion (haPPf) * r.nd the person possessing the 
emotion ( the hag) * 

The gist of ( 154) Is "whoever bought that ..* fans was M » w - =e" . 
Tt cnntalns the v^rb portraying how the trait is manifested (was), the 
nature of the trait (wise), and possesses the trait (whoever bought that 
f rm ) . 

6.1.6 Desires And Preferences - the Rist of desires and preferences 
consists of the tferb portraying the type of desire* the object desired* 
and the character desiring, or possessing the preference for* the object* 
Consider the following examples: * 

(155) I like fires in nhe winter * 

(156) Old Mr. Toad wanted to eat the foolish green f Les. 

The gist of (155) is "i like fires". It contains the verb portraying 
the type of preference (like), the object that is preferred (fires), and 
the character who has the preference (j). The gist 0 f (156) Is "Ht * Toad 
wanted to eat *. * the flies"* tt contains the verb portraying the desire 
(wanted)* the object desired ( C( >eat *»» the files)* and the character 
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with the desire (Mr. Toad). Notice that objects of preferences ami 
desires can be art entire event (e*8»» to eat the files)* When this 
occurs* only the arguments ;hat would appeal In the gist of the event is 
Included in the object » 



6.2 Identifying Nonglst Subunlts 

Once the gist has been determined ell remaining arguments are 
considered subunlts. These Include: 

1. Locative and temporal phrases 

2. Remaining component? of events end states 

3. Adjectives and adverbs 

4. Phrases that identify nouns (restrictive adjective clauses) 
5* Conjunctions 

Each of these wilt be discussed In tarn* 

6.2.1 Locative Phrases Locative phrases describe the location In which 
an event occurs or the location of the person or object possessing a 
state. T^aporal phrases describe the time at which an event occurs or a 
state exists. Consider the following examples: 
(15?) One day Frank went Co the store. 

(158) Tort made soup in the kitchen. 

(159) Mary Lou waa cold yesterday. 

The gist of (157) is "Frank vent to the store"* "One day* Is a 
temporal phrase that comprises a nonglst subunlt. The gist of (158) la 
"Tom made soup". "In the kitchen" Is a locative phrase that comprises a 
nonglst subunlt* The gist of (159) Is "Kary Lou was cold". "Yefterday" 
Is a temporal phrase that comprises a nonglst subunlt. 



• 
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f. 



In oidet to distinguish subunlt* fro* each other, each content Is 
rewritten by placing the gist of tbe unit on the first line, «nd each 
remaining atibunlt below it* This has been don<£ for examples (157-159) 
below* 

(157) Frank went to the store. 
One dap 

(158) Ton made soup 
in the kitchen 

(159) Mary Lou vaa cold 
yesterday * 



Some may find the difference between the destination ?f an action, 



which Is part of the gist and locative phrases, which are not, somewhat 
confusing* Consider the fol'owing examples, 

(160) George led the horse to the barn* 

(161) George washed the horse In the barn, 

In ex «w> pie (l60)i"to the barn" is the destination of George's 
leading* Consequently (160) contain* only one subunlt. In example (163), 
"ii* the barn" is the location of George's washing. Consequently, two 
subunlts are Identified, An easy test for whether the description of 
location forms a distinCv subunlt Is whether the locative phrase can be 
put at the opposite end of the sentence without making the sentence sound 
coward, *<> r examples 

(160) To tne barn, George led the horse* 

(161) In t^e bsrri, George washed the horse. 

Example (16M' sounds like awkward and consequently, "to the barn" does 
not form * distinct subunlt. Example (161)' , on the other hand, sounds 
fine, and consequently "in the barn" forms a distinct subunlts 
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6.2.2 Remaining Components Of Event/States - The remaining components of 
event/states Include further descriptions of the event/state* » These 
components Include the following: 

L» Manner of actions 

2. Instruments 

3. Range of stable states 

4. Object of transitory states 
Perception of events and states 

** Execution of speech and knowledge states 
t tr Aim of actions 
8. Beneficiaries 

Each of these types of subunits will be discussed in turn. 

6*2.2.1 Manner Of Actions - rhe manner of actions refers to words and 
phrases that do not contain a verb, yet portray actions or emotions that 
accompany an event/state portrayed in the gist subunlt* Consider the 
following examples; 

(162) With a smile Bob placed the ring on her finger. 

< 163) Marty said good-bye with tears In his eyes. 

In example (162), the gist is "Bob placed the ring'\ The phraae, 
"with a smile" describes the manner in which the action (placing) is 
performed and comprises a distinct subunit* tn the example (163), the 
gist is "Marty said good-bye". The phrase "with tears In his eyes" 
describes the way in which Marty performed tfie action (manner of action) 
and comprises a distinct subunit* Thus examples ( 162 > and C 163) would Is 
analyzed as follows: 

(162)' Bob placed the ring on her finger. 



With a Salle 



(163)' Marty said good-bye 

with tears In his eyes* 
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6.2*2*2 Instruments - Instruments are object* th*£ character 8 use to 
execute action** Consider the following; 

(164) Perch hit Horace with the bet* 

(l65> Her? dug the trench vUh the hoe* 

(166) Wtlltce opened the window with a crow bar* 

In example (164), "Percy hit Horace"* Is the g**t subunit* The phrase 
"with the bat 1 * Is the instrument used to execute the action end emprises 
s distinct subunit* In example (U5)» *Hary dug the trench** Is the gist 
subunit* The phrase "with the hoe" Is the instrument used to execute the 
action component and comprises a distinct subunit* 1* example (166), 
"Wallace opened the window" is the gist subunit* The phrase "with s 
crowbar** lj ttj* instrument used to execute the action and therefore 
comprises a distinct subunit* 

6*2*2*1 Range Of Traits And Habits - Ranges of traits and habits portray 
the circumstances In which a trait or habit of a character exists or 
occurs* Consider the following examples* 

(167) Ben is gentle around horses* 
(16&) Ky teacher gives tests on Fridays* 

in example (l67) t "Ben is gentle" la the gist subunit* The phrase 
"ar^jnd horses 11 is the range of thta trait describing when Ben Is gentle. 
As a result* **around horses" comprises a distinct subunit* The gisr of 
exsnple (16a) is "My teacher gives tests"* The phrase "on Fridays 11 Is the 
range of this haSlt describing when the teacher gives tests* As a result* 
"on Fridays" comprises a distinct subunit. Thus examples (167) and (16&) 
would be analysed as follows: 
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< 167) Ben is gentle 

around horses* 

(168) Hy teacher gives tests 
on Fridays 

6*2*2*4 Objects Of Emotions - objects of emotions are the object or event 
about which the emotion is concerned* Consider the following examples* 
<t69) Jane was angry at Tom* 

(170) To* uas afraid of being attacked* 

(171) George was afrai? of being attacked at night by dogs* 

in example (1*>^>, the gist is "Jane was angry J 1 The phrase "at Tom" is the 
object of Jane's anger and comprlaes a nongist subunit* In example (170), 
the gist is "Tom was afraid 11 * The phrase "of being attacked" is the 
object of Tom's fright and comprises a nongist subunit. In example (171), 

the gist is "George was afraid 11 , The phrase "of being attacked *,* by 

c 

dogs" is the object of George's fright and comprises a nongist subunic* 

Wot Ice that when the object of an emotion Is an event, only the arguments 

that would have been included In the gist of that event are included as 

the object, Thus the temporal phrase "at night 1 * comprises a second 

nongist subunit* In practice* examples (169-171) would be analyzed in the 

following manner; 

<169) Jane was angry 
at Tom* 

<170) Too was afraid 

of being attacked , 

(171) George was afraid 

of being attatked *** by dogs, 
at night 
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6.2.2.5 Perception Of Event/ States - A* described e«rUcc t the perception 
of tvftfttt and states describes the Hearing or eeelot of sn event of state 
by #00 thee character. Consider the following examples: 

f 

fl72> Sally noticed that the fish was dead. 

(173) pern witched th* cloud come up Over the valley. 
In example (172), the gist subunlt It "the fish wa* dead.** The Phrase 
"Sally noticed that" portrays Sally's perception of this state and 
comprises s nongist eubttnlt. In example < 1 73) » the gist subunlf is "the 
cloud cone up over the vslley." The phrase "Pitt watched" describes Psm's 
perception of this event and comprises a nongist subunlt. Thus examples 
(172-173) would be snal/zed In the following manner: 

(172) the fish was dead 



6.2*2.6 Execution Of Speech* Thought. And Knowledge States * As 
previously described, the execution of speech, thought -and knowledge 
states is the particular act performed In speaking* thinking* or knowing. 
Consider the following examples: 

(174) Jack remarked, "1 hate eating this food." 

(175) Henry knew that Jack hated the beans, 

in example ( 1 74 > , the £l" subunlt is "I hate eating this food." The 
phrase "Jack remarked" Is the execution of this speech and comprises a 
nongist subunlt. in examPie (175), ttie gist subunlt is "Jack hated the 
beans". The phrase "Henry knew that" Is the "execution 44 or type of 
knowledge and comprises a nongist subuait. Thus* examples (176) and C 175) 



Sally nuUced that 



(173) the cloud come up over th* valley. 
Pa* watched. 
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erJc\ 



would be aoelyted In the following *enner i 



(174) "1 bate esttng this food* 1 * 
Jick r**arked b 



<175) Jack hated the beam, 
Henry kne** that 



6*2*2*7 Mm Of Actions - The ata of an action Is the purpose for vhlch It 
w*s executed* Consider the following examples; 

(176) Henry left the house to go to the store. 

<177) Yesterday* George sins to get ittentlon* 
in example ( 1 76 ) „ the gist subuntt Is "Henry left the hs s uae"» The phrsst 
"to go to the store" Is the tip of the action and constitutes ■ nonglst 
subuntt* In exeaple (177), the gist subunlt Is "George sang*'* The phrste 
"to get attention'* Is the sits of the sctlon and comprises ■ nonglst 
subunlt* The phrase **Yesterdsy*' Is ■ teqporsl phrue that coaPrlsxs a 
second nonglst tubunlt* Example* (176) and (177) would be enslyxtd in the 
following manner: 

(176/ Henry left the house 



6.2*2.4 Beneficiaries - Beneficiaries are people for whoa an sttlo£ Is 
perforated* Consider the following exiaplesi 
<17g) Mary baked a cske for Marie. 

(179) In the park, the wootsn put soise breed under the trees for 



to go to the store , 



(177) George ssng 
Yesterdsy 
to get sttentlon, 



the birds ► 



77 





In exaapls (176), the glat aubunlt it ''Mar* baked • cake*** th* ptrat* 



• noaglat subunit + In exaapl* <l79) t tha glat aubunii ta H tl» wwn tut 
nit brand under the treea*** THe phrase "'or the btrde" ta the 
too+flcler* for whoa the action waa don* and coaprtate a nongiet euounlt . 
Tba phrase **In the park" la a locative phraee tHaf cosjprlate a second 
oooglst subunlt* Exawple* (173) and (179) would be *n*ljt*d In the 
following tanner; 

(178) Kir* bakad a cake 



6*2*1 Adjertivae And Adverbs - Alio cnasldered ae eeparate subunlte, and 
not part of th*; gist aubunlt are any aodiflers of nouns nr verba* 
Outsider th* following fxu^le«: 

(180) Paul angrily wash* 1 the dlshes» 

< I Al > The red dreaa faded in the waeher* 

(Ifti) The Young boya stole the new car in the aHdle of the night* 

In exanple (l&0)> the glat aubunlt la "paul * ♦ washed the dishes"* 
th* word "angrily" is an adverb describing now the diahea were weened and 
comprises a nonglst aubunit* In etatsple (l*l) t the giat subunlr ia "The 
dreaa faded in the wjsher"* The word "red" la an adjective 
deacrlblng the dre£eVand comprises a nongist tubunit* In extftple < l&2)> 
the glat aubunlt' la "The *** boya stole the *** car"* The wor£ "young" 
la an adjective describing the boya 4n 4 comprises a nonglat aubunlt* The 
word "new** ia an adjective describing the car and comprises a second 




for Marie* 



(379) the woven put soae bread under the trees 
T n the park* 
far the birds. 




nongist subunit* The Phrase "in the middle of the night" is a temporal 

phrase and comprises a thrid nongist subunit * Examples < 1 SD-1 62) are thus 

analyzed in the following manner: 

(180) Paul *** washed the dishes, 
angrily 

< IB J > 'ilte h» dress faded in the washer, 
red 

(182) The tM boys stole the ,*, car 
young 
new 

in the middle of the night * 

6*2*4 Restrictive Clauses And Phrases - Restrictive clauses and phrases 
identify a noun. Consider the following example*; 

(163) He rook all the chalk that was broken 

(184) and put It In his Jacket pocket that didn't have a hole* 
In example (183), the gist subunit is M He took all the chalk"* The phrase 
"that was broken" Is a restrictive clause that identifies which chalk was 
taken and comprises and nongist subunit* In example (164), the gist 
subunit is M and put it is his *» * pocket"* The phrase "that didn't have 
a hole" is a restrictive clause that identifies which pocket the chalk was 
put In and comprises a nongist subunit* The word "jackec" is an adjective 
describing the pocket and comprises a second nongist subunit* Thus, 
examples (133) and (184) are analyzed in the following manner; 

(163) He took all the chalk 

that was broken * 

(164) and put It in his „*„ pocket 

jacket 

that didn't have a hole* 
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6,2,5 Conjunctions - The final type of s^bunits are conjunctions i Only 
con junrt ions that connect different concent wit* comprise distinct 
aubunlts. However t the conjunctions "and" and "then" never coo prise 
distinct subunlts* Consider the following content units: 

< 185) Jack laughed 

(186) because Jt\\ wae standing on her head 

< 187) and singing a song. 
In example < 1 85) t the gist subunlt is "Jack laughed* 1 . It contains no 
other subunlts* In exariple (l£6)t the gist subunit ts "Jill was standing 
on her head". Th*» word ''because" is a conjunction connecting unit < IA5) 
and <I86) and comprises a nongtst subunlt. In example (l*7) t the gist 
subunit is "and singing a song 1" It contains no other subunits since the 
conjunction "and" neve* comprises 4 distinct subunit* ThuSt examples 
(!R5~lg7) are analyted in the following manner: 

< 1 B5 > Jack laughed 

(186) Jill was standing on her head 
because 

(Ifi7) and singing a Song 

A* an*exercise> reyrlt* on a separate sheet of paper the subunits of 

the following examples* 

(IA8) Alone, a little pronghorn lay waiting in the brush, 

(189) Far away, his frightened mother ra»i across tr«» open country 

(190) because a coyote was running after her. 

(191) The little pronghorn knew his mother would come back 

(192) but he was afraid of being left alone 

(193) and wanted to be comforted by his mother right away, 
Itaese examples should have been analysed in the following manner: 
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(188) 



a 



pronghorn , P+ lay In the brush ♦ 



Alone 
lUtle 

w^t t Ino, 



(189) 



hi* should there be here ? pother ran across the , „ 



country 



Far at/ay 
fright ened 
open 



(190) a coyote was tunning after her* 

because 

(191) his mother would cocse back 

The pronghorn knew 

little 

(192) he was afraid 

but 

of being left alone 

(193) and wanted to be comforted *>y his mother 

right away* 



.7,0 AN EXTENDED EXAMPLE 

tn thU final section, ue will present the entire analysis of a story 
adapted froa « noitgist grade readc lyner & Martin* 1976)* The story is 
entitled "The Raccoon and Hrs* HcGii.ni$»" The story will be presented in 
four different forms. First it will be presented in paragraph form, Next 
it viU be broken down into content units. Then* it will be broken down 
into subunlts* Finally* the relations and centrallty classification of 
the content units will be presented* 



* 
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7,1 The Story In Paragraphs 



A little raccoon, who was almost tame, lived in an old apple tree, 
tie had a black gas* on his face and sin black rings on his tail. There, 
la the woods by the old apple tree, was a little house where Mrs, 
McGtnnls lived* Mr w , KcGlnnis had ofte cow and two pigs, She took 
armloads of hay to the cow and palls of corn to the pigs tod every ftight 
the cow and the pigs went to sleep under the apple tree* Then she put a 
slice of bread on the doorstep for the raccoon, and the raccoon knew that 
the bread was for hi*n. 

One night she was standing in front of her house, as she often did. 
She looked up and saw a star* ''That's the first star T have seen tonight, 
Indeed it is, 1 ' she said, 11 E will make a wish, Indeed I will, 1 ' She looked 
up at the star, "I wish for a lirtte Karn, so my cow and my pigs will be 
safe from the wind and the rain," Then she put a slice of bread on her 
at* p* 

*fter 4 r<*, HcGlnnis had gone ro bed, the raccoon cane down from the 
rrpe ant? picked up the bre id, fte walked into the woods until he caoe to a 
river. Beside t^he river he swished the bread in the water, because that 
is what a rarcoon often does* When the bread was wet, he are 1c, 

Because he was still hungry, ha started to look for something more to 
eat. Just as he startet. to look, tie heard something coning dowr- the road. 
Two men came along on their horses. The raccoon hid In back of a '_ree. 
The len got down from their horses* "Mrs* McGinnis is not far from 
here," *he first nan said* "We will leave our horses here, and we will go 
to Mrs, McCinnis" house. We will go very quietly, and we will take her 
cow and pigs. She will not know they are gone until morning, 11 

The men put black masks over their faces and started down the road. 
The raccoon follow**'!* The men made no noise. When they reached the apple 
tree, they took the cow and the pips and started ba> k through the wools* 

The little raccoon still ,ollowed* He followed quietly, n he 

stepped on a small branch, and the branch broke with a CRACK* "What was 
thaV" asked the first »an, '* It was notning," said the uther, "Little 
night arimals often play here," Then a sraall rock rolled down the hill and 
into the river. It made a splash, "What was that? 11 asked the first man, 
"It was nothing/' said the other* "Nothing at all*" Often little fish 
Jump and splash in the water. Everything was very still until a rabbit 
ra* down the road^ "1 think someone Is following us/ 1 th? first man said. 

The little raccoon thought he *ould climb a tree because there he 
would be safe from danger He climbed op and looked around the tree to 
see where the r&en were. In the moonlight, only ihe black mask of the 
little raccoon cojld be seen, THE MEN WERE LOOKING RIGHT AT HIM, 





"It is another Tasked bandft," said the first man, "Don't shoot," 
said the other, "You ma/ take our coy ano our pigs/* "Take our money 
too** 1 Said the Htst matt, **onl> please don't shoot," And as he tan to his 
horse, he tossed a fat moneybag to the ground. The men went off down the 
road as fast as .heir horses could go. 

The .accoon climbed down <ind picked up che moneybag* He took It to 
the tiver and swished it in the water. The cow and the pigs started down 
the road that led to tne little house, <ind the raccoon followed with the 
moneybag. Because he often looked on the step for bread* he went there %o 
look, Therti was nothing on the step, so he dropped the moneybag and went 
up the tree to his bed* 

In the morning Hrs, McGtnnts came outside, M What is this? It Is a 
moneybag' Indeed It Is! My wish has ccme true! Indeed It hasl n She fed 
the animals <ind watered the j^atden* Afterwards sh£ called up the builders 
and th*y soon had her barn built. 



9 

ERLC 



7.2 The Story In Content Units 



1* A tittle raccoon, ... lived In an old apple tree* 

2* who was almost tame* 

1* He had a black mask or his face 

4* and six black rings on Ms tail* 

S* There, In the woods by the old apple tree, was a little house 

6. where Hrs. McGlnnls lived* 

7. Hrs. McGinn is had one cow sad two pigs* 
6* She took armloads of hay to the cow 

9. and palls of corn to the pigs. 

10* And every night the cow and the pigs went to sleep under the apple tree* 

tl* Then she put a slice of bread on the doorstep for the raccoon* 

12* and the raccoon knew that the bread was for him* 

Li* One night she was standing In front of her house* 

14* as she often did. 

15. She looked up 

16. and saw a star* 

(7. "That's the first star I have seen tonight* 

18. Indeed It Is/' she said. 
19* "I will make a wish* 
20* Indeed I will* 1 ' 

21* She looked up at the star* 

22* "1 wish for a tltjle barn, 

23* so my c^w and my pigs will b<£ $af» from the wind and th*; ra. " 

24* Then she put a slice of bread on her step. 

2S* After Mrs* MoClnnls had gon<> to bad* 

26. the raccoon cane flown from the tree 

27* and picked up the bread* 

28* He walked into the woods 

2$* until he came to a river* 

10* Beside the river he swished th»- bread in the water, 

31* because that is what a raccoon often does* 

12r When the bread was wet > 

31* he ate It* 

I4r Because he was still hungry* 

IS* he started to look for something more to cat* 

lf>r Just as he started p o look, 

17* he heard something coning down the road* 

18* Two men caae along on their horses* 

19. The raccoon hid In back of a tree- 
40r The men got down from rhelr horses* 

41* "Mrs, MtClnnis is not far from here/ the first nan said, 

42* "We will Leave our horses here* 

41. and we will go to Mrf * McGlnnis'' house* 

44* We will go very quietly* 

AS. and we will take her cow and pigs, 

46* She w* ! not know they are gone until morning*" 

47r The men put black marks over their faces 

48* and started down the road* * 

49 r The raccoon fol'owed* 
The aen made no noise* 

SI* When they reached the apple tree 





52* they took the cow and the pigs 

it* and started back througn the woods* 

54* The little raccoon still followed. 

55* He followed quietly* 

56* Then he stepped on a small branch* 

57* and the bianch broke with a CRACK* 

58* "What was that?" asked the first man* 

59* "It was nothing* said the othet* 

60* "uttie night animals often play here*" 

6* Then a small rock rolled down the hill and Into the ^iver* 

62* Tt made a splash* 

63* "What was that?" asked the first man* 

64* "Tt was nothing*" said the other* 

65* "Nothing at all*" 

66* Often little fish jump 

67* and splash in the water* 

66* Everything was very still 

69* until a rabbit ran down the road* 

70* "I think someone Is following us," the first man said* 

71* The little raccoon thought he would climb a tree 

72* because there he would be safe from danger* 

71* He climbed up 

74* and looked around the tree to see where the men were* 

75* in the noonllpht* only the black mask of the racoon could be seen* 

76* THE MEN WERE ^OOKING RIGHT AT HIM* 

77* "It is another masked bandit/' said the first man* 

78* "Don't shoot*" said the other* 

79. "You may take our cow and our pigs*" 

SO* "Take our money too*" said the f "at man* 

81* "Only please don't shoot*" 

82* AnH as he ran to his horse* 

8>* he tossed a fat moneybag to the ground* 

64* The men went, off down the ioad 

65* as fast as their horses could go* 

86* The raccoon cliabed 4own 

67* and picked up the moneybag* 

86* He took It to the river 

69* and swished it in the water* 

90* The cow and the pigs started down the road that led to the little house, 

91* and the raccoon followed with the moneybag* 

92* Because he often looked on the step for bread* 

93* he went there to look* 

94* There wa? lothto* on the step, 

95* so he dropped the moneybag 

96* and went up the tree to his bed* 

97* in the morning Mrs* McGinnis came outsidp. 

96* "What is this? 

94* It i« a mon?ybagt 

IOC . Indeed It is! 

id* Hy wish has roue true? 

102* Indeed It has!" 

103* She fed the animals 

104* and watered the garden* 
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7,1 The Story Subunits 



1, A raccoon* lived in ari cree* 

little 
old 

apply 

2, who was t^nie* 

almost 

1, He \\id a ,■, naslt on hi *s face 
Dlack 

nnd ,,, rings on h l <s tall, 

six 
btaok 

*>, There, w as ■* ♦ house 
fn the unods 
by tht* tr*?L% 
old 
apple 
little 

6* wher* Mrs, *1cGJnniS lived, 

7* Mrs, HcCinnis had * * , crw and pigs* 
one 
C wo 

ft, She took hay to the cow 
armloads of 

9, and corn t 0 the pig** 
pails of 

10* the cow and che Pigs went to steep under the. tree* 

And every night 
apple 

11, Then she Put bread on the ooorsteP 

a si ire of 
for the raccoon,, 

12* the bread was for him* 

am he raccoon knew that 

11, she standing in front of her house t 

Oiw night 

14. did. 

♦f ten 
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15* She looked op 
lo^ and ?av a star* 

2 

17* "That's the first scar ,.. 
I have seen 
tonight , 

IS* indeed .*. 

It U>" 
she said * 

19. "I will make a wish. 

20. Indeed 

I will 

2L She looked up at the stat* 
12. "1 wish for * little barn* 

2?. iy cow and my pigs will be s.^e , 

aft 

ftom the wind and the rain." 

24, Then she put ... bread on tier $e*P, 

3 slice of 

25, ..* %s, McClnnis had gone to bed, 

Af r er 

26, che raccoon cane down ■** 

from the tree 

27, and ricked up the br*ad. 
2ft, He walked into the woods 

29. ... he cane to a rivet, 

untl 1 

30. .*. he swished the btead in the water 

Etes ide the r l*er 

31. ... that 1& what a taccoon do^<*. 

because 
often 

32 t the bread was vet ( 

Uhen 

33. he ace it. 
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31* *** he was *** hungry, 
Because 
still 

35, he started to look for something more * 
to eat. 

36* *** He started to look* 
Just as 

37, *** something coming down the road* 
he heard 

3B* Two men caae along *,, 
on their horses* 

39* The raccoon hid in back of 3 tree* 

4u* The «en ftot down **, 
from their horses* 

4l* "Mrs, HcGinnis is not far from here," * 
the first ftan said, 

42, "We will leave our horses here, 

43* and we will (to to Mr* , MeGinnis' house, 

44* We will go ,, quietly, 
ve ry 

45* and we will take her cow and pig*' 

46, She will not know they are 2on<* *** 

until 
morning," 

47, The men put *** masks over their f^ces 

black 

4ft* and started down the road* 
49* Tr*e raccoon followed* 

50, The men made no noise* 

51, *** they reached the ,** tree* 

When 
apple 

52* they took tbe cow and the pigs 

S3* and started back through the woods. 



89 



54* The raccoon *** followed* 

little 
• till 

}}* He followed 
quietly* 

56* Then he stepped on a *.* branch* 
snail 

and the branch broke *** 
with a CRACK * 

Sfl* **What tf«s that*" .** 

asWd tne first nan * 

S9* "it was nothing," **. 
said the other* 

60* **. animals *** play here.** 
Little 
night 
often 



61, Then a ,** rock rolled **, into the river* 
sural 1 

down tl*r hi i 1 and 

62 * It made a splash, 

**What was that?" , ** 
asked th« first man, 

64* "It was nothing," 
said the other* 

45, "Nothing at all*** 

66, , ** fish lump 
Often 
little 

67* an^ sPlash ♦ 

*n the water* 

68. Everything waa *, . still 
very 

69* a rabbit ran down the road, 

until 

70* ,** someone Is following u&," ,*, 
"I think 
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the first man *<id< 



71, 

he would climb a tree 

The raccaon thought 

little 

72* ,** ther* he would he *,*fe ,,* 
because 
from danger* 

71, He c 1 Imbed up 

74 * And looked around the tree 

to see where the men w**re* 

7^, ,,* only the **, mask could be seed* 
black 

of th* *,* raccoon 
1 ittl* 

In the raoonl Iftht 

76* THK MEN WKRR LOOKING R1CHT AT HH, 

77* "It Is bandit,' 1 *** 

anuther 
masked 

*Hiid the ft rst nan* 

7R* "*Wt shoot/' **, 
said the other 

79* "You may take our cow and out pigs*" 

&fl, "Take our money *,* 
too," 

sa Id the f Irst nan* 
HI , ,,* don't shoot*" 



S2* ,*, he ran to his horse. 
And as 

81* he t , S 0*d a moneybag to the ground, 

fat 

84, The sen went off down the road 

8^* *** their horses could go* 
as fast as 



"Only 
please 





86, 
fl7. 
8fl, 
«9, 
9J, 

91, 

92, 

91. 

94, 
9*i. 

9t>, 

97* 

9R, 

99, 
100, 

mi, 

102. 

104, 
105, 
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The raccoon cUtb«d dpun 

and Picked up the moneybag. 

He Cock it to the river 

and iut»hed u In the water* 

The cou ifnf the Pifca starred down the rr>ad *,, 
thaw led to the **, house, 
little 

arci t*ie raccoon followed 
with the t*oneyhaft, 

,,, he looked for br**,id , 

Because 
often 

f>r\ The step 

he went there , ♦ , 
look, 

Ther*» rfjn nothing nn the **t*p t 
ho dropped the mon<?ylM* 

so 

and w^i , , , to his bed, 
up the tree 

♦ ,, Mrs. MeCircnia "jTte oot&id* 
li" the no mint 

*'tfhdt is this*' 

It i * * toon*»ybag1 

Indeert 
It is' 

My wish ha* cacw trw! 

Indeed 

n * aa! 

She fed the animals 

dad wavered the gardei, 

she edited "P the builders 
Afttf ruards 

and th« y had her barn built, 

ioor 




7,4 The Story Analyzed 
UNIT CEN TEXT M P C D E 

1, C A little raccoon, lived 1ft an 

old apple tree, 

2, S who was almost tame, 

3, C He had a black mask on his face - - - - - 
i, S and sin black rings on his tail, 

5, S There, In the woods by the old - - - - - 

apple tree, was a little house 

6, C where Mrs, McGinnis lived, - - - - - 

7, C Mrs, McGinnis had one cow and two - - - - - 

pigs, 

ft, S She took dtmloads of hay to th*> - - - - - 

cow 

9, S and pails of corn to the pigs, - - - 

10, S And every night the cow and the 

Pigs went to sleep under the - - - - - 

apple tree, 

U, C, ,Then she out a slice of bread on - - - - - 
the doorstep for the raccoon, 

12* C and the raccoon knew that the ~ - M - - 

bread was for him* 

13, C One night she was standing in - - - - - 

front of her house, 

U* S as she often did, H - - - - 

15, S She looked up 16 - - - - 

16* C and saw a star, - - - - 13 

17, S "That's the first "tar I have 16 - - - - 

seen tonight , 
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UNIT CEK 



i 

TEXT 



H P C D E 



13* 


S 


Indeed It Is " she said. 


16 








l<}. 


S 


"1 will make a wish* 




- 


It 


- - 


20. 


S 


Indeed 1 wllL* M 


10 








21 * 


S 


She looked up at the star* 


22 


- 


- 


- - 


£ * 


c 


"I wish for a little barn, 






16 




21. 


5 


so my cow and my pigs wilt be 
safe from the wind and the rain/ 1 


22 


_ 






24 * 


C 


Then she put a slice of bread on 
he r step. 










25. 


C 


After Mrs* McGlnnls had gone to 
bed. 










26* 


C 


the raccoon came down from the 
tree 




12 
24 
25 






27. 


C 


and picked up the bread* 


- 


26 


- 


- - 




S 


He walked into the woods 


29 










C 


until h<> cam<: to a river* 




27 






30. 


S 


Beside the river he swished the 
bread In the water, 

3 


13 








31* 




because that Is what a raccoon 
often does* 










12* 




When the bread was wet, 


11 


_ 


_ 


_ _ 


33* 


r 


he ate It. 




2<J 






34* 


C 


Because he was still hungry, 








13 - 




c 


he started to look for something 
more to eat. 










16. 


s 


Just as he started to look* 


35 
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UNIT CES TKXT M V C 0 F 

I7 t S he heard ^onn*cht^R cunlnR down Ifl - - - 
the road* 

C Twq men came al^nR on tht?lr 7 IS - 

horses * 

19* S The raccoon hid in back a: * - - ^fl - - 

tree, 

*» The m^n *»ot down from tholr 4ft - - - 

horses* 

A] t S "Mrs* Mi'Cimn^ is not far from - - - - 

hi're/* the first man saii, 

S "We will leavf our horses here, 45 - - - 

<> ifi J we will (*o d> Mrs, McGinn's* 45 - - - - 

44, S Wt- will ^o very qui tly, 4*i - - - - 

45, 5 anJ w t,ike her cow ,ind - - 

Plis* 

* S Sht* jill not know tht»v are sjone '+ 5 - 
unti I morn lift h " 

C The tne:\ put black masns over - - - 
ttit*ir faces 

4ft* S And started down th* road. Si - - - - 

49, r The raccoon followed, , _ _ _ _ 

50, S The men made no noise* 51 - - - * 

5U C When tney reached the apple tree, - 1ft - - - 

52* C they Cook the cow and t\*e pigs - 51 - - - 

51* C snd started back through the - 52 - - - 

wood s * 

54* S The little raccoon still ^9 - - - - 

f o 1 1 owed * 
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55. S He followed quietly, 49 - - - - 

56* C Then he stepped on a small - - - - 49 

branch, 53 

57* C and the branch broke *ith a - - 56 - - 
CIUCK. 

58* S "What wad that?" asked the first - - 57 - - 
un * 

59* S "It was nothing*" said the other* - 5ft - - - 

60* S "Little night animals oft?n play 59 - - - * 
here 

61. C Then a small rock rolled down rhe - - - - - 
hill and into the river. 

62* S It made a splash* 61 - - - - 

63* S "What was that?" asked the first - 61 - - - 
man* 

64* S "It was nothing," said the other* - 61 - - - 

65* S "Nothing at all*" 64 - - - - 

66. S Often little fish Jurap 64 - - - * 

67* S end splash in the water. 64 - - - 

68* S Everything uas very still - - - * - 

60* C until a rabbit ran down the road* - - - - - 

56 

70* C "I think someone is following - - 61 - - 

us" said the flr*t nun* 69 



71* S The little raccoon thought he - - 72 - 
would climb a tree 

72* C because there he would be safe - - - - 
from danger* 
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73* C He climbed up - - 72 - - 

74* S bnd Looked around the tree to see - - - - 71 
where the men were* 

75. C In the moonlight, nnly the black 1 
mask of the lUtte raccoon could - - - - 73 
be seen* 

76* C TITE MEN WERE LOOKING RIGHT AT - - - - 71 

HIM* 



77* C "It is another masked bandit, 11 - - 47 
said the first man* 70 

75 
7<j 

7B* C "Don't shoot/' said the other, - 79 - 

79* C "You roay take our cow and our - - 75 

pigs." 7ft 

77 



HO* "Take our money too." said the - - 75 

first man. 76 

77 

81* S "Only please don't shoot/' 80 - - 

82* S And as he ran to his horse, 81 - - 

81* C he tossed a fat moneybag to the - 80 - 
ground ♦ 

84* C The men wetii off down the road - 78 - 

79 

B5* S as fast as their horses could go* 84 - - 



86* C The raccoon climbed down - - 81 * 

84 

87* C and picked up the moneybag* - 86 - - 



*er|c 
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88. S He took It to the river * - 8? - - 

8<9* $ and swished it in the water* - 88 - - 

90* $ The cow and the pigs started down - - - - 

tfte road that led to the little 

house t 

91* $ and the raccoon followed with the - - - - 
moneybag. 

92. C Because he often locked ot> the _ - - - 
step for bread ■ 

93* C he went there to look* - - 92 - 

94* C There was nothing on the step, - - - 93 



95. C so he dropped the moneybag - - 8? - 

94 

96. 5 end went up the tree to his bed. - 95 - - 



9 7 * C In the morning Mrs* HcCinuis carte - - - - - 
outside* 

98* S "what Is this? W ~ ~ - " 

99. C It Is a moneybag! - - - - 95 

9; 

100* $ Indeed it is! 99 - - - - 

101 • C My wish has come true^ - - 22 - ~ 

9<> 

102. $ Indeed it has* 101- - - - 



H-K J> Then Mrs. **cCinnls started her 
morning chores* 



101. *> She fed the animals M-l 
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104* D and watered the garden* M«l - - - - 

105* C Afterwards she called up the - - 99 - - 

builders 101 

106* C and they soon had her barn built* - LOS- - - 



9V 



* 103 

ERIC 



8*0 REFERENCES AND MOTES 



Footnotes 



1* There are so tie contents in which both the execution and content 
of speech* thought, or knowledge states are Included in the gift 
subunit* The »ost conmon of these are negations if what was 
said i 

t - Saw didn't think it was good* 

- George didn't say he could do it. 

Other examples include contexts in which the execution is 
questioned or e&phaslted; 

* How do you know he did It? 

- He said he did lt» 

2* First star is considered to be «* single concept, 

3* Unit <3l) is portrayed as a cause of unit Oo)« However* since 
unit (30) is a componeit of unit <33>> this relation is not 
indicated * 
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